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: This study focused on the association between young

children’ s linguistic communication and emotional
competence over a 3-year longitudinal span. Children from
transnational marriage families have been reported to show
delayed language development compared to their peers. We
traced 47 children from transnational marriage families
from age three to age five. Parents completed
questionnaires measuring their children’ s linguistic
communication and emotional competence. Cross-lagged panel
model effects were applied, and there was a significant
moderate-to-high positive correlation between linguistic
communication and emotional expression. The simultaneous
correlations in the three waves of the study were . 567,

. 722, and .b58, respectively. The present study illustrates
that young children’ s language and emotional expressions
could have long-term effects.
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Cross-lagged effects of linguistic communication and emotional
competence of young children from transnational marriage families: A

longitudinal study

This study focused on the association between young children’s linguistic
communication and emotional competence over a 3-year longitudinal span.
Children from transnational marriage families have been reported to show
delayed language development compared to their peers. We traced 47 children
from transnational marriage families from age three to age five. Parents
completed questionnaires measuring their children’s linguistic communication
and emotional competence. Cross-lagged panel model effects were applied, and
there was a significant moderate-to-high positive correlation between linguistic
communication and emotional expression. The simultaneous correlations in the
three waves of the study were .567, .722, and .558, respectively. The present
study illustrates that young children’s language and emotional expressions could

have long-term effects.

Keywords: language acquisition; emotional competence; immigrant parents;
preschool children; longitudinal study

Introduction

Basic emotion theory states that emotions structure interactions and situate oneself
within a social and moral order (Johnson-laird & Oatley, 1992; Keltner, Sauter, Tracy,
& Cowen, 2019). These interactions have been proven to influence young children for a
long period, particularly, children with other developmental difficulties. For example,
emotional regulation problems could influence children with language difficulties, and
the impacts have been proven to be long lasting (Forrest, Gibson, Halligan, & St. Clair,
2020). The correlation between language and emotional regulation has been proven in
typically developing children, with vocabulary at 24 months becomes a predictor for

emotional regulation at 36 months (Vallotton & Ayoub, 2011). Other studies focused on



the discussion of emotional understanding and concluded that emotion-specific
vocabulary is relevant to emotional understanding (e.g. Bukhalenkova, Veraksa,
Gavrilova, & Kartushina, 2022; Streubel, Gunzenhauser, Grosse, & Saalbach, 2020).
Based on the important findings above, the positive associations between children’s
language and emotional competence are well illustrated. However, further studies are
needed to explore younger children, particularly when their initial linguistic acumen and
emotional understanding emerge before age three. Emotional competencies, including
emotional understanding, emotional expression, emotional awareness, and emotional
regulation, develop according to young children’s maturity. Children generally develop
more independent emotional regulation from approximately 6 years of age (Holodynski
& Friedlmeier, 2005). Emotional expression that develops at an earlier stage is a crucial
element in young children’s emotional development. However, how young children’s

emotional competence is shaped requires further exploration.

The family environment, parents’ emotional performances, or parenting styles
could also be correlated with linguistic development (Carlo, White, Streit, Knight, &
Zeiders, 2018). Prior research found that one-and-a-half-year-old young children’s
language ability and positive parenting were associated with social and emotional
competence. Responsive parents’ interactions with 1.5-year-old toddlers positively
influenced their social and emotional competences (Chen, Tu, Chen, & Chang, 2016).
Emotional competence has been discussed in typically developing children, and only
recently, some researchers have focused on the longitudinal effects of language
difficulties and emotional regulation (Forrest et al., 2020). Young children’s language
acquisition could be impacted by their primary caregivers, particularly when the
caregivers adopted a foreign language. Immigrant parents in Germany tend to face more

challenges and have fewer resources to communicate with their children. Voltmer and



von Salisch (2019) concluded that 3-6 year-old immigrant children showed less
emotional knowledge than their native-born peers. Immigrant parents must
accommodate the domestic language and culture. The situation could be more severe
when immigrant mothers have to accommodate the host society and their new role as
mothers. Yeh and Chen (2019) indicated that when immigrant mothers interacted with
their toddlers, their vocabulary variances were limited, and they used shorter sentences.
Very few studies have addressed the development of emotions among bilingual children
and children from transnational marriage families (Buac & Kaushanskaya, 2020). The
relationship between emotional expression and the language of children who grow up in
transnational marriage families, where the primary caregivers are immigrant parents,
warrants further evaluation and formulates the aim of this study.

To summarise, the present study was designed to examine the longitudinal
relationship between young children’s linguistic communication and emotional
competence in a sample of children born to transnational marriage families in Taiwan.
We attempted to detect the four components of emotional competence to interpret the
cross-lagged effects of linguistic communication and the above emotional components.
We hypothesised that young children’s linguistic communication would be positively
related to their emotional competence. However, given the lack of prior evidence on the
links between younger transnational family children’s linguistic communication starting
from age three and four types of emotional competences, we hypothesised that
emotional understanding or emotional expression would be more significant than

emotional regulation which may further mature at about 6 years of age.

Young children’s linguistic communication and emotional competences



Chomsky (1975) adopted a naturalistic theoretical viewpoint and illustrated that
children’s language emerged at around two years of age, followed by a maturational
sequence. More recently, developmental researchers have focused more on
environmental factors and their contribution to individuals’ linguistic abilities
(Tomasello & Bates, 2001). Young children start meaningful communication between
16 and 20 months of age using single-word vocabularies. They begin mastering the
basic morphological and syntactic structures of their native language between 3 and 4
years of age (Kubicek & Emde, 2012).

Emotional competence, as part of children’s social and emotional development,
include four abilities: emotional understanding and emotional awareness, which help
children recognise and understand their own and others’ emotions, and emotional
expression and emotional regulation to build positive relationships with others
(Bukhalenkova et al., 2022). Between 3 and 5 years of age, children recognise facial
expressions for basic emotions and realise that emotions are linked to external or
situational causes (Denham, 1998). Emotional expression has been referred to as the
‘language’ or ‘signals’ of young infants before their actual vocabularies emerge (Emde,
1980). Toddlers and earlier talkers build early relationships and attachments through
emotional expressions (Kubicek & Emde, 2012). Emotional expression is also regarded
as an instrument to facilitate children’s accommodation of social life and to elicit
appropriate responses within a social and moral order (Keltner et al., 2019). Young
children’s ability to self-regulate emotions, cognition and behaviour at the earlier
childhood stage is crucial to their social-emotional competences, prosocial behaviour
skills and early school success (Martarelli, Feurer, Dapp, & Roebers, 2018;

Rademacher, Zumbach, & Koglin, 2022).



Positive social interactions between a child and their caregiver could provide
increased opportunities for learning language and emotional expressions (Karrass &
Braungart-Rieker, 2003). Reilly and Downer (2019) concluded that preschoolers’
productive and perceptive language abilities are associated with their emotional
regulation in preschool. Streubel et al. (2020) also suggested that the size of emotion-
specific vocabulary explains children’s knowledge of emotion regulation strategies at
preschool ages. Children’s use of emotion-specific vocabulary explains their knowledge
of emotion regulation strategies (Streubel et al., 2020). Language skills and emotion
understanding in school-aged children are also reported as correlated (Beck,
Kumschick, Eid, & Klann-Delius, 2012). Therefore, providing verbal feedback, rich
language, and open-ended and follow-up questions are essential to promote children’s

language skills.

Transnational Marriages and Immigrant Parents

According to data from the United Nations (2020), there were 272 million international
migrants in 2020, accounting for 3.5% of the global population. These-migrants are
mainly families moving from their own country to the host country. However,
transnational marriage has become an international trend in the globalised age; yet, few
studies have focused on transnational couples from two different countries. Marriage
immigrant flows in Taiwan spanned the 1990s, and comprised mainly of Taiwanese
married women from Southeast Asian countries and PR China. The percentage of
transnational marriages in Taiwan was 7.9% (in total marriage-registered couples)
immediately before the 2019 pandemic. Transnational marriages dropped to 3.56% by
2021 (National Immigration Agency Taiwan, 2022). According to previous research,

transnational couples in Taiwan challenge cultural and value accommodation in family



relationships and childrearing (Chen, 2008; Lu & Li, 2009). Compared with other Asian
countries such as Singapore, where Singaporean bilingual care givers can switch from
one language to another to convey emotion and information in meaningful ways
(Esposito, Raghunath, Azhari, Setoh, & Bornstein, 2021), the dominant languages used
by immigrant parents in Taiwan in their families are Mandarin or Taiwanese. The early
stage of children’s linguistic and emotional development is strongly linked with their
significant others, especially mothers. In this paper, we discuss immigrant parents.
Young children from transnational marriage families are commonly identified as having
language development delays due to a lack of cultural stimulation. Chen, Lin, Chang,
and Huang (2020) indicated that children with an immigrant family background
exhibited lower development compared with their non-immigrant family background
counterparts in four domains of cognition, language, social, and emotional
development. This could be the result of social status and family environment. Salmon,
O’Kearney, Reese, & Fortune (2016) suggested that language is a meaningful target of
interventions specifically for young children at risk of emotional and behavioural
difficulties.

Previous research has suggested that South Asian immigrants, especially women,
are at increased risk of migration stress and mental health issues (Ahmad et al., 2004).
A study recruited 33 South Asian immigrant mother-child dyads and concluded that
immigrant parents’ stresses and lack of support are associated with child attachment
(Lecompte, Miconi, & Rousseau, 2018). In addition, children growing up in a bilingual
and bicultural family are expected to learn two sets of cultural norms and values,
including how to deal with their emotions properly and respond appropriately to suit
both cultural expectations (Bukhalenkova et al., 2022). For example, Vietnamese

mothers emphasised that the children shall show respect to the elders (Vu & Yeh, 2017)



but the children could observe family conflicts between their Vietnamese mothers and
their Taiwanese grandmothers. Yeh, Chang, Ho, and Huang (2018) conducted a 3-year
longitudinal study and found that children from transnational marriage families had
strong secure attachment with their immigrant mothers, however, these children also

showed more social withdrawal.

Aims

The aim of the present study was to examine the reciprocal influence between linguistic
communication and emotional competence in continuous developmental processes from
three to five years of age. Preschool age is significant to young children’s development
because most of them transit from the family to their initial schooling. We aimed to
analyse (a) whether emotional competence is predicted by linguistic communication in
the early stages of development, (b) whether linguistic communication is predicted by
emotional competence in the early stage of development, and (c) whether the stability of
linguistic communication and emotional competence develop in continuity from the age

of three to five.

Method

Participants and procedure

Transnational marriage families with young children aged 3 years were recruited in the
context of the cohort-sequential study. They were recruited from local health centres.
Local health nurses enquired about transnational marriage families with young children
under three years, and information letters were sent out. Stamped envelopes were
enclosed so that parents could mail consent letters. Interested families were contacted
via phone to check their eligibility. The interviewers visited the immigrant parents and

conducted face-to-face interviews on children’s birthday months for each wave to



ensure that the immigrant parents understood the questionnaires. The transnational
marriage families were mainly Taiwanese men who married women from Southeast
Asian countries such as Vietnam, Indonesia, and Cambodia. Immigrant mothers were
able to converse in Taiwanese and Mandarin.

The transnational marriage families were interviewed longitudinally at three time
points of measurement when the children were three (Wave 1), four (Wave 2), and five
years old (Wave 3). Seventy-five children were recruited in Wave 1, resulting in a total
sample size of 47 in Wave 3 (23 boys and 24 girls) because of incomplete data, as some
of the participants withdrew during the pandemic period. Most of the children’s fathers
were Taiwanese (97.3%), and mothers’ nationalities included Vietnam (56%), PR China
(25.3%), Hong Kong and Macao (2.7%), Indonesia (2.7%), Malaysia (2.7%), Cambodia
(2.7%), and others (7.9%). Most of the children’s fathers (53.3%) had a secondary
school degree, and 41.3% had a college or university degree. Their mothers (97.3%
were immigrants) tended to have lower degrees of education: primary school (16%),
junior high school (29.3%), and senior high school (33.3%) accounted for 78.6%. They
were also the primary caregivers of the young children. The interviewers read the
questions one by one orally and asked the mothers to choose the answers concerning
their relationships with their children and their parenting styles. The research protocol
was approved by the National Cheng Kung University Human Research Ethics

Committee (no. 104-095).

Measures
The current study adopted parts of the questionnaires authorised by a national
longitudinal study on child development and care in Taiwan (KIT Project) (Chang,

Hsieh, Chou, & Liao, 2017). Three components were included in the questionnaire:



children’s linguistic communication, emotional competence, and children’s and parents’
backgrounds such as parents’ education, age, and nationality. The trained interviewers
read out the questions, and the immigrant parent (or the primary caregiver) replied

according to real situations in the child's daily life.

Linguistic communication

The linguistic communication subscale is part of the ‘language development’ scale (18
items in total). The language development scale included three subscales:
comprehension, expression, and emergent literacy. The correlation between the
language development scale and linguistic communication subscale of the
Comprehensive Developmental Inventory for Infants and Toddlers (CDDIT) was
r=.75*** The reliability analysis of the language development scale showed acceptable
internal consistency (Cronbach’s a = 0.93). The composite reliability (CR) and average
variance extracted (AVE) of linguistic communication were .92 (CR >.70) and .55
(AVE >.50), respectively, showing good reliability and validity (Hair, Black, Babin, &
Anderson, 2009). The correlation between the linguistic communication subscale and
language development scale was r=.92***, The retest reliability coefficient of the
language development scale was r=.84***_ The linguistic communication subscale
included 9 items and was rated by parents on a 4-point scale, ranging from ‘1= ‘very
skilled’ to ‘4’= ‘can't do it at all’. The correlations between the linguistic
communication and language development scales were r=.92***, The item examples
were as follows: ‘The child can speak the words used to describe people, things, and
things in daily life (for example, ice water, aunt is so beautiful)’. ‘The child can respond
to the question "What is this?"’. When the immigrant parents had difficulties

understanding the above question, the interviewers would explain with an example:



When an adult asked, “What is this?’, the child answered ‘banana’; when an adult asked

‘What is this place?’, the child could answer ‘school’.

Emotional competence

The Emotional Competence subscale adopted from the KIT project was part of the
‘Social and Emotional Development Scale’. Emotional competence included 14 items,
and Cronbach’s o for internal consistency was .86. Emotional competence consisted of
four dimensions: emotional awareness (r=.73), emotional expression (r=.79), emotional
understanding (r=.88), and emotional regulation (r=.71). Emotional expression was
measured using three items rated on a five-point scale (1= never, 2 = seldom, 3 =
sometimes, 4= often, 5 = always). Examples of emotional expressions were as follows:
‘The child expresses his/her feelings through words or physical actions (e.g., hugging,
stomping)’; ‘the child laughs when s/he hears funny jokes’. Examples of emotional
understanding were as follows: ‘The child knows that the same mood can be expressed
in different degrees (for example, smiling or laughing, sobbing or crying)’; ‘in the face
of unfamiliar characters or environments, the child will look at my facial expressions to
determine how s/he reacts’. Examples of emotional awareness were: ‘The child feels
embarrassed when other people stare at him/her’; ‘The child perceives that other people
would be hurt when they fall down’. Examples of emotional regulation were: ‘When the
child encounters setbacks or difficulties, s/he can restore a stable mood’; ‘The child can

calm himself/herself down after an exciting activity’.

Data analysis
SPSS (version 24.0; IBM Corp., 2010) was used to calculate the descriptive statistics

and correlations between linguistic communication and emotional competence. The



autoregressive cross-lagged panel model is a common analytical approach used to
examine such longitudinal dynamics studies. A cross-lagged model was used to
examine the interactions and reciprocal autoregressive effects of linguistic
communication and emotional expression in 3- to 5-year-olds. The models included the
main effects of children’s linguistic communication and emotional competence
including emotional awareness, emotional expression, emotional understanding, and
emotional regulation. Missing data were accounted for through full information
maximume-likelihood estimation. Because the participants in this study were children of
transnational marriage families in Taiwan, the sample size was constrained. If the
transnational married couples were divorced or had lost contact, they were excluded
from the sample. Only data with the three waves completed were incorporated in the
data analysis. The number of samples with the completed data was relatively small and
the cross-lagged correlation coefficient between the two pairs was tested. Because the
aforementioned pairwise correlation coefficient values were obtained from the same
sample, it was necessary to test the formula of the dependent samples and the

significance of the difference between the two correlation coefficients.

Results
Table 2 presents the means and standard deviations of the observed variables. This shows
the correlations between variables across the measurement points. Young children’s
linguistic communication was positively associated with their emotional competence at 3
years (p=.567), 4 years (p=.722), and 5 years (p=.558) of age.

According to the panel measurement of this study, the two variables of linguistic
communication and emotional competence are repeated measurements from three to five

years of age in panel data, and the time interval between the three measurements is



sufficient evidence for the cause to effect relationship. Therefore, a three-wave cross-
lagged panel model was established, as shown in Figure 1. The time interval between
each wave of measurements was sufficient to illustrate the cause-and-effect relationship
(Shadish, Cook, & Campbell, 2001).

First, in terms of correlations between linguistic communication and emotional
expression in the same wave, 1;1z1, 252, 11353 are synchronous coefficients in terms of
associations between variables at the same time, as shown in Figure 1, showing a positive
correlation between linguistic communication and emotional expression. The degree of
correlation between language and emotional expression in the three waves had
moderately stable effects. Linguistic communication were .570, .549 and emotional
competence was .553 and .628. The simultaneous correlations of language and emotional
expression in the three waves were .567, .722, and .558, respectively. Both show that
there is a significant moderate to high positive correlation between language and
emotional expression. There is a stable effect of the correlation between linguistic
communication and emotional expression in three waves, between .553 and .628, both of
which are moderately correlated.

Second, according to the directionality of the causal relationship between linguistic
communication and emotion expression, the interaction between linguistic
communication and emotion expression can be analysed by comparing the magnitude of
the cross-lagged correlation between the two variables and analysing the interaction
between linguistic communication and emotion expression in the development processes
to clarify its causal mechanism (Greenberg, 2008; Shadish et al., 2001). For example, if

the cross-lagged correlation coefficients of L1 and E2 are significantly larger than those

of E1 and L2, a cross-lagged causal relationship is observed. Thus, 1,1z, > 1511, and

T2E3 > TE2L3-



In terms of cross-lagged correlation coefficients, all cross-lagged correlation
coefficients were significant (p< .05) and generally showed moderate to high correlations,
indicating that linguistic communication and emotional expression had a cross-lagged
effect relationship.

Finally, because the pairwise correlation coefficients were obtained from the same

sample in this study, a dependent sample test formula was used: t =

(rL1E2—TE1L2)y (N=3)(1+T11E1) and t = (r12E3—TE213)y (N=3)(1+4T12E2)

2 2 2 2 2 2
, 2(1-T{ g2~ TE1L2—Ti1E1 2T L1E2TE1L2TL1EL 2(1-7}3p3—TE213~Ti2E2 2T L2E3TE2L3TL2E2

(df = n-3) to test (alpha level of .05 and two-tailed) the difference between the two pairs
of cross-lagged correlation coefficients, 1,15, and 15112, 7253 and 1,5 (Lin, 2002,
p. 269).

The difference between 1,5, and rg;;, Was not statistically significant (t =
0.504). This shows that the interaction between language and emotion is equally
important. The difference between 1,55 and rg,; 5 Was not statistically significant (t =
0.299). The interaction between linguistic communication and emotional expression
was found to have the same effect between the ages of three and four or between the

ages of four and five.

Discussion and Conclusions

There have been a number of studies on the correlation of young children’s language
and emotional regulations; however, the above findings focused on language-deficient
children (Forrest, Gibson, Halligan, & St. Clair, 2020; Kubicek & Emde, 2012).
Children from transnational families however, need further discussion. Forrest et al.
(2020) identified cross-lagged effects of emotion regulation, peer problems, and
emotional problems in children with and without early language difficulties. Although

the small samples are limitation of the present study, it is not easy to trace the same



group of immigrant families for three years. The longitudinal data collection could be
terminated because the immigrant parents rejected or the impact of pandemics.
Nevertheless, we tried to address the less-researched topic of young children’s long-
term effects on language and emotional expression in transnational marriage families in
Taiwan. We evaluated the correlations between young children’s linguistic
communication and four elements of emotional competence: emotional understanding,
emotional expression, emotional awareness, and emotional regulation.

Several insights emerged from our longitudinal study. First, young children’s
emotional expression, as one of the basic emotional competences interacting with their
linguistic communication, was initially proven to be a cross-lagged effect across the
entire early childhood span. Well-developed emotional competences, including
emotional understanding, expression, and regulations in early childhood are associated
with positive school adjustment (Herndon, Bailey, Shewark, Denham, & Bassett, 2013)
and greater acceptance with peers particularly for disadvantaged preschoolers (Reilly &
Downer, 2019). These findings reiterate the importance of considering language and
emotions as important factors in child development. The present study revealed the
noteworthy results that emotional expression appeared to be the most significant factor
compared with emotional awareness, emotional understanding, and emotional
regulation. The discussion of emotional expression is significantly important among the
four components of emotional competence because 3-year-old children’s emotional
expression was easily identified by parents compared to emotional understanding and
awareness; both are individual and internal psychological activities. The influence of
emotional expression in 3-year-olds lasted for the entire early childhood period.

Second, our study concluded that young children’s linguistic communication

correlated with their emotional expression from the age of three until later childhood.



Thus, the long-lasting effects of language and emotional development cannot be
ignored. Shedding light on the factors that are associated with young children’s
language and emotional expression will potentially contribute to the further
development of parenting models that support the quality of the parent-child
relationship at an early developmental stage. For example, Chen, Lin, Chang, and
Huang (2020) indicated that parent-child joint reading contributed not only to young
children’s language but also to their social and emotional development. In this study the
immigrant mother used host language to communicate with their young children,
therefore the young children’s linguistic communication was restrained. It is worth to
explore for the immigrant parents in other countries who speak heritage language with
their children, whether the children’s linguistic communication and emotional
expression will also show the cross-lagged effects. We were aware that children’s
language and emotional development could be influenced by both parents. Taiwanese
men married with Southeast Asian women constituted a normal type of transnational
marriage in Taiwan. We could not provide further explanations of fathers’ influences
and this formulates our limitation of this study.

What we had known from previous research was that children’s language
development was influenced by their immigrant parents, particularly when immigrant
mothers were their primary caregivers. Furthermore, young children’s emotional
competence and social relations with others were strongly linked with their immigrant
parents’ social and cultural support and adaptation to the host society.

The current results indicate that the cross-lagged effects of children’s language
and emotional expressions could last several years. This would be useful to arouse the
attention of immigrant parents and education policymakers. Parenting strategies for

facilitating young children’s linguistic communication and emotional competence for



immigrant parents can be offered via parenting programs. The results of this study
extend our understanding of the association between young children’s language and
emotional development, particularly among children from transnational marriage
families. This study is important, as it sets the foundation for further investigation of

these questions.
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Table 2. Descriptive statistics and correlations between linguistic communication and

emotional competence at age 3, 4, and 5
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Figure 1. Cross-lagged analysis of the relationship between linguistic communication

and emotional expression. L1, the first survey for linguistic communication; L2, the

second survey; L3, the third survey; E1 the first survey for emotional expression and so

forth. *p < 0.05, **p < 0.01.
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Figure 2. Cross-lagged analysis of the relationship between linguistic communication

and emotional awareness. L1, the first survey for linguistic communication and so forth;

E1 the first survey for emotional awareness and so forth. *p < 0.05, **p < 0.01.
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Figure 3. Cross-laggea anatysis of the relationship between linguisuc communication

and emotional understanding. L1, the first survey for linguistic communication and so

forth; E1 the first survey for emotional understanding and so forth. *p < 0.05, **p <

0.01.
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Figure 4. Cross-lagged analysis of the relationship between linguistic communication

and emotional regulation. L1, the first survey for linguistic communication and so forth;

E1 the first survey for emotional regulation and so forth. *p < 0.05, **p < 0.01.
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Topic: Aboriginal cultural governance of health research
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Margaret Raven/ Stephanie Topp
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Topic: Breaking Free-Moving beyond inequity and division
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Topic: Breaking Through- Innovation for today and tomorrow
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Breaking Free — Moving beyond inequity and division -—

IUHPE - UIPES Virtual Roo...
T QgA 111 Polls

Harnessing Youth Voices to Change
Health Promotion Conversations : Ask the speaker

“Survival Pending Revolution”
° Type your question

There are no questions asked @
Ask the first one!

Stephanie Alexander 12 " Developing a ply street in a central Paris
neighborhood: the process and context of the Rue-golotte play street | = 4%
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of viewing the street and neighbourhood
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w we perceive the street and what it can be for
st only a threat” (P-F3)

Ask the speaker

° Type you

ray of seeing children ... a different way of interacting

ophy of play from the past

parents who tell us ‘when | was a kid | lived in the neighborhood and |
reets since there were far fewer cars, a little after the war or even before
was free for children to play’, so we adopted that philosophy” (P-F1)
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Conclusion

Rue’golotte Play Street:
* Highly motivated volunteers & promotion free play

* Changes in perception and function of the street (play, socialising)
* Yet, the necessity of security measures

» Mediates possibilities for how children can play in the street

Some reflections:

* |Is the need for safety a particularity of this Paris neighborhood? Is it linked
to more widespread discourses on security/risk?

* Does it hinder freedom? Or does it allow another form of freedom?

NEXT? Part Il of Study: Follow the development of a 2" play street to assess
street-related changes before and after
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Aboriginal Cultural Governance of o
Type your question
Health Research

Ted Fields Jnr
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Brett Biles

Aryati Yashadhana
Stephanie Topp

Facilitator: Dr Brett Biles — Murrawarri Nation
Onector of Indgenous Heath Mecone and Heah
UNSW Sydney
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Ask the first one!

people
9 Zoom Room 07

‘ © 7:00 AM - 8:00 AM




T48:24 55180 = 2

Mo < A

2 IUHPE WORLD CONFERENCE
2 ON HEALTH PROMOTION

MAY 15-19 - 2022 - MONTREAL

iuhpe2022.can

me.live

% Welcome Select track

& Speaker

Breaking Through - Innovating for today and tomorrow

& Partners
Sponsor|
e Pre-recq
Videos
Posters
Part Il: What does Race Have to do with the Covid-19 Pandemic?
Yy Delegat
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@ IUHPE Health Promotion School project had been practiced for ¥
UIPES more than 20 years. The nursery school children could not be
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Taiwanese government conducted the Health Promotion Prevention Activity
Project for Nursery Schools in 2018. This paper illustrated
how this project was conducted and proposed effective @
strategies particularly for young children which might be
useful for other countries. Eye Care Nutrition
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The Implementation of Health Promotion to
Nursery Children in Taiwan

e,
R

°
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Health Promotion Administration,
Ministry of Health and Welfare

Yeh, Yu-ching (Professor, Department of Early Childhood Education, Chiayi University, Taiwan)

Wau, Chao-Chun (Director-General, Health Promotion Administration, Taiwan)
Lin, Yi-Jing (Division Leader, Health Promotion Administration, Taiwan)
Hu, Yi-Chun (Section Leader, Health Promotion Administration, Taiwan)

Background/Objectives

Health Promotion School project had been practiced for
more than 20 years. The nursery school children could not be
excluded under the notion of ‘health promotion for all’. The
Taiwanese government conducted the Health Promotion
Project for Nursery Schools in 2018. This paper illustrated
how this project was conducted and proposed effective
strategies particularly for young children which might be
useful for other countries.

Methods

Six nursery schools participated in the project and they
chose one of the following health issues: eye care, healthy
diet, physical activity, and accident prevention. The nursery
teachers designed health promoting activities and children’s
health data were collected for 6 months.

The 6 approaches
adopted from SHE
(School for Health in
Europe) were
generated into 3
approaches: school
policy, children’s health,
and parents’
involvement and
community researches.
The 3 approaches were
easily perceived and
adopted by nursery
teachers.

Children’s
Health Skills
and Action
Competenci

Parents’
Participation
and
Community
Links

Health Promotion Approaches

Resources for
Nursery Schools

Discussions

L

The effective strategy was to integrate health issues into
young children’s daily activities.

2. The subjects of health promotion shall include not only
young children but also the staff. It is suggested to be
incorporated in the approach of ‘schools’ policy’.

o

effective.

Keywords: young children, health promotion, nursery school, approaches

Accident

Physical

Preventio®Activitv

Eye Care

Nutrition

L

Results : health improved
after interventions

Eye care

Eyesight was the most
difficult issue that
needed long-term
involvement. Only
30% of young
children who had
eyesight problems
were reported
improved.

Nutrition

Young children with a
healthy diet increased
from 49.3% to 54.7%
and the overweight
children decreased
12.4%.

The nursery teachers needed support from health and ECE professions.
A supervising model including training health supervisors and school visits
once a menth. This model was reported by nursery school teachers as

Physical
activity

Physical activities
were commonly
adopted by the
nursery schools and
the results were
effective: young
Children’s gross-
motor ability
achieved standard
(70%~80%).

Accident.
Prevention

Parents’ involvement
in young children’s
health activities
increased. Parents
adopted children car
seats increased 14%
and they took
children for outdoor
activities at the
weekend also
increased.

Correspondent: Prof. Yeh, Yu-Ching ycyeh@mail.ncyu.edu.tw

The Implementation of Health Promotion to Nursery Children in Taiwan

(100 words summary)
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The Taiwanese government conducted the Health Promotion Kindergarten Project since
2018. This study illustrated how this project was conducted and effective strategies were
proposed. Four health issues included eye care, healthy diet, physical activity, and accident
prevention were conducted with priority at the nursery schools. The results showed that
young children’s health improved after 6-month intervention. Young Children’s gross-motor
ability achieved standard (70%~80%). Children with a healthy diet increased from 49.3% to
54.7% and the overweight children decreased 12.4%. Thirty percent of young children who
had eyesight problems were reported improved.
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Title of Research Presentation
The Implementation of Health Promotion to Nursery Children in Taiwan
(Sentence case, maximum 200 characters, including spaces)

(Abstract: Maximum 2500 characters, including spaces but excluding title)
Background/Objectives

Health Promotion School project had been practiced for more than 20 years. The
nursery school children could not be excluded under the notion of ‘health promotion
for all’. The Taiwanese government conducted the Health Promotion Project for
Nursery Schools in 2018. This paper illustrated how this project was conducted and
proposed effective strategies particularly for young children which might be useful for
other countries.

Methods

Six nursery schools participated in the project and they chose one of the following
health issues: eye care, healthy diet, physical activity, and accident prevention. The
nursery teachers designed health promoting activities and children’s health data were
collected for 6 months.

Results

1. The 6 approaches adopted from SHE (School for Health in Europe) were generated
into 3 approaches: school policy, children’s health, and parents’ involvement and
community researches. The 3 approaches were easily perceived and adopted by
nursery teachers.

2. Parents’ involvement in young children’s health activities increased. Parents
adopted children car seats increased 14% and they took children for outdoor activities
at the weekend also increased.

3. Young children’s health improved after the intervention. Eyesight was the most
difficult issue that needed long-term involvement. Only 30% of young children who had
eyesight problems were reported improved.

4. Physical activities were commonly adopted by the nursery schools and the results
were effective: young Children’s gross-motor ability achieved standard (70%~80%).

5. Young children with a healthy diet increased from 49.3% to 54.7% and the
overweight children decreased 12.4%.

Discussion

1. The effective strategy was to integrate health issues into young children’s daily

17




activities.

2. The subjects of health promotion shall include not only young children but also the
staff. It is suggested to be incorporated in the approach of ‘schools’ policy’.

3. The nursery teachers needed support from health and ECE professions. A
supervising model including training health supervisors and school visits once a
month. This model was reported by nursery school teachers as effective.

Keywords
young children, health promotion, nursery school, approaches

Preferred presentation format
Individual paper
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