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B F Gl W5 34 16~ 78 IR FIATF K (p<Ol)- 3 2 0 45
: 2g5-2 PR EBR- 2~ 2

BAEREEIEE 58
ATIEERISE ’
A

ECTIEye

FEeEE 4 BB 52
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AFEY |'F)~\~/’{?IEFF’1’£P ,:AFge; g_ﬁjﬁ?fﬁﬂ;_%igjjﬁ__ 22X v A (EF
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E % 013> UpperBounds &5 29> R % F 2 ¢4 0 @ ¢ & ¥ (p<0.001) -
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GHREFS 204 082 ¥ (p<0001)- d g7 HETEXHAEF ¢ 4%
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SHRFLREEEYAH Tk 26 ( .13,.38)
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H"‘ B2k - zggfﬁfw Y] pﬁ,@gi@if? (2017) mpi“ VI fﬁ—gﬁéﬁ;ﬁ‘,*ﬁ B4 3¢
PR EEP LI EE > L ApiT3t4p A~ 7 (Pankake & Jesus Abrego, 2017 )
Ak RERFAAET LIRS FAEY CRERTET B FEVINF & Nk
FE T2 KFAFEFELE > NFIHEY L& Fp Jfﬂ'— I 3
EHREFF NS d - F oot 2 HF A X R KRR Y A3 RS
Firo (A2 L @I 3 - FAEBEEAT R FH Y EmS S
(2017) = #m > L B KFERFEY > ‘zfiépgé;ﬁfﬁgmgg'a CUAREE AR A 0 F et
BREY S e n KEFAEE GBS X5 Y AFIILL 0 KEF pAbFHr %ﬁﬁ
;r—ﬂ,wzg;,:{a; oo MLt HenG £ L (A4 i 5% 5 2014) -

£d SEM & v REFG»FEAAFEI v HFORTTITERR
Bk - EEER o 2 4ek Katzenmeyer £ Moller (2009) 7% » AE F 5 4 %
BN REFAT R E R A F 2 - > KEFAREG 0B 4 B Y (Berg, Carver, &
Mangin, 2014) - B k> mmiFsry F2 B Y oo T A 1 F e d -
FEF & E ik bl i 0 3930 K EF AR g N i (Wilmore, 2007 ) o FcfF £ S
AR R R R e R A ar v Ig-'ITwE‘FE'*?‘%%%\w X o 8
SEARY O RENHAL KT LI BMHEOF R 0P A %«Tﬁpég
2FRBY T2 A PR FAREE S TR I‘E";ﬁﬂ Jf‘w S RETAR R
Fenl e T - FRAKEFBREF 2 Y hk ¥ (Gordin, 2012) -

(= )ik s FREF S raf T4 %? 14 @#&ﬁs@?{ﬁﬂ?% ¥ &Y AN 4T
FORFAIFEERAI Lo ER

R L e % K5 i?ﬁ”?r**ﬂ” B A Ll S

TBERZEFEET - 7 o REFRLMABOSD RARER - FHEY -
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5 (2015) K ;:}; R %?‘r—§3;434}_%1{%%d J,ﬁ]iﬁ%‘ﬁ FE.L‘ lrbt:§33 v 3B @ IFJ'\:E.;%(

(i ﬁ 'J‘i‘@gim*ﬁ‘”;*‘&ﬁ mkﬁ’? (Green 2017) - ;f}“
LRGS0 4 R G AT IR A A B BEF KR Y A 2E
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PARIE AT BERe EEET L REIT BREEY (2013) T B R
PREFAAFEFLFEEFRFR e ERERF L L DI EL 4 7L HER
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EE Y D HH B AEY L B EEY B AN
VLR FEE e s B 2 “"f'ﬂ"f’%‘f*’i‘;‘”ﬁ%‘r—*"' Fend g ? » granhBEF VA
HoooBagE A s KkEAAEL A4 (Ontario Principals' CounC|I 2009) - 243
o &w%i%ﬂ% BUKFEESRFLEY 5P £FRF iie
»g Bokdert 23 (R 2016) » K af Hoaf Tt B EF Y

MHFET Hm?fffﬁﬁ‘”” P B e BG4 é»i.f;(Ratts etal., 2015) - &k}t » }av
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Y- g EHATE (320 FAFY o naaik o
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(=) 37 d 2R
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