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Adaptive emotion regulation strategies as a mediator between college students'
positive perceptions of teasing and their social and emotional learning

competencies

Abstract

The aim of this study was to examine whether college students’ adaptive emotion
regulation strategies mediated their positive perceptions of teasing and the social and
emotional learning competencies (SEL competencies). The sample consisted of 1432
participants (boys: 36%, girls: 64%) from different universities in Taiwan. In terms of
the instruments adopted in this study, “The Scale of College Students’ Positive
Perceptions of Teasing”, “The Scale of College Students’ SEL Competencies” and
“The Scale of College Students’ Emotion Regulation Strategies” were generated in
this study. Results showed that college students’ adaptive emotion regulation
strategies — “‘taking positive perspectives” fully mediated the predicted relationship
between their positive perceptions of teasing and their SEL competencies. In addition,
college students’ adaptive emotion regulation strategies — “problem solving” was the
partial mediator between the positive perceptions of teasing and their SEL
competencies. Overall, the findings from this study served as the references for the

training of college students’ social skills and emotion regulation strategies.

Keywords: Adaptive emotion regulation strategies, positive perceptions of teasing,

social and emotional learning competencies
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1991) > ’f*“llﬂi’\uj‘”ﬁﬂ‘ FH I aPF BT 5T F TdE
BoA ey 1 fE Rk fae? 0 2t % { AP & (Aronsson, 2011 ; Eisenberg, 1986 ;
Kowalski, 2003 ; Miller, 1986 ; Schieffelin, 1986 )- 4p g+ % & T 3 » — RF IR »
AFTE e LR AL e LY > e F]j!"‘:":j-‘%?\z‘%'ﬂ% » MBI
wE R RE AR PRP AR SR FIL B PRAPAET A DL T
WA R HARL A ADELIEE S RIPH LT 3"3}?‘ BcE (Campos et al.,
2007 ; Huang & Bellmore, 2020 ) o f bt e in™ » X XA F R A A Al v
o B g oo

W F i B < [ﬁ% ¢ % Mo F (playful teasing) ¥ & mﬁh{i L Jﬁ ¥
A FEF D e A g B I E gl gl e 2 0 K € 3 E i PR B 4
% e A jﬁﬁﬁf’?ﬁé‘_ ERAAEYY BN A %A 2 JJ%JI‘_?“FJ’J
w8 % (teasing with offer and withdrawal ) ~ $¢ & &, r& e07 PR jE_ (provocative
non-compliance ) ~ + 3+ A % # (disturbing others’ activities ) (Eckert et al.,
2020 )-Haugh £ Pillet-Shore( 2018 )| £ 47 % PR Lk (affiliative teasing )
AT H I A H S Heg BN o Al A TS BF o
FTERE I RAL T M (affiliation) > PITH ARG - HF > &

wAIR% Lo i (playful teasing) = MAr; v 3 (affiliative teasing ) > » 7 4
TR t4s & (affectionate teasing ) ( Wright & Roloff, 2013 ) » #5953 24 w8 5 ﬁ g
P ﬂfrm’?“%ﬂa A7 0 3 A AR AR ot e R B ,T*{
Fla APEPERD AV R L ) 2 B AEERAE DT (Warm,
1997) -

I’;\

3 *x‘fpﬁ—'—r el £ 0 T te & g R £ (POTS) R w347 4 4 i
;J% # 1—}? 2 o ?-,»_ g\ /F'J‘a $p f }%%}Z,ﬁtpﬁ.ﬁ _‘:__‘_55; ﬂjs 4 ;tE & m}ri.\ Fro ¥ :J'%"‘F_?ﬁ.,_f ,
b {Jﬁ? FF L %R e bl4e : Hayden-Wade % 4 (2005) ~ Ievers-Landis %
4 (2019) ~ Lopez-Guimera % + (2012) ~ Lundgren % # (2004 ) ~ Shahzadi ¥
Naz (2019)° @ $*tep i enit R w2 B8 » 2 S5 L4 3 T S|+
4o : Podnar (2013) 73 + 8 4 chflit ¢ 3 (prosocial teasing) & » 128 3
nEk R BB D THlA€w A £ £ | (prosocial teasing questionnaire ) > B £ w7
mﬂ7r~§ i —';55’?' Ak w3 {7 5 e0E B - Huang 22 Bellmore (2020) R
MAB A g g et A (affiliative teasing) > XA F ik R
BB TR ’L"»Tﬁ—'-r #. | (affectionate teasing scale ) » | £ % w# 3 —%’4 i
’ff; B A NS S o AT 3 47 Huang ¥ Bellmore (2020) 0 [ g e 3
R EAY ERAM YR T ENAEI I TR EER M R
Blde: Tl A i N E 207 2340 MBIt ~ Tuj w3
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NEF LT ?gi\‘afz‘r'iﬁié fF“iE}tﬂ]:r'?\""f?fﬁJ ~ Pyla fﬂ-ﬁj = %é’ﬁ %ézﬁ]:’lf‘*’iﬂfr
‘}"'hﬁ@xj N p—%ﬂ"'f \‘_}ﬁ’igfﬂ; 'k’rﬁﬁit%{ﬁ’#&ﬁfﬂ; E'),J) "/'é’va
@ﬂgu;i&ef,, AP TAEIHdZ v oof & E].i."zﬁvﬁ%—’ﬁéﬁi
BoBE~EA “’ﬂfﬁt“?ﬂ—*-r Sl Ry AT o

S AREHHEY A XA E

i Wi BT 5 ¢ (Society for Research in Child Development, SRCD)
2012 # {4k ¢ #c % 48 % ) (social policy report)¥ - 4+%+ik & %5 % (SEL) »
# % SEL JdpenPr & 7% 4 %35 * Bronfenbrenner i92 f k Supfl - 3833 B 4 3 B
B2 %k 5% %4072 i (developmental-contextual models) « # i & i 4 ¢ SEL %

B B TR A RE BB TR (e R B ORR B K
FH ’iiﬁ&ﬁiﬁé&ﬁﬁ%ﬁﬂﬁﬁw@@ﬂ (Bl4e: 2~ Fe 418 ) (Jones &
Bouffard, 2012) > 4@ 2 #7177 o gt ﬂi,ﬁ’;ﬁ#c’ JSEL e i & 5 = 204 ¢ §

- F ¥ Fr 42 (emotional processes) DT & E s B (R L e
o P ILE BB S B D 0 AR A R (social/interpersonal skills) >

RiEALE ML EEE A AL RS R SR R A eIk B 1)

5y
aw

g F 5 %2 A & (cognitive regulation) @R AR A Pl A
WEFE B 10l B A R 2 e A gt = 38 SEL p R B A Bl
ﬁuﬁﬁ@%%(w%:ﬁ§\%@‘ﬁgﬁ4‘E%4>‘ﬁmm“ﬂi@4
o(bHe ok~ e L FESH) LM -



w2
g FEE Y (SEL) R4strs %

Teacher Background, Social-Emotional

| Compaetence & Pedagogical Skills I PRI
= “Outcomes”

School/Classroom Ol ionl DN s | Shorter-Tarm
CONTEXT ‘ Developmaental Outcomes:
Aggression/Depression
School & Classeoom Soclal Competence
Culture and Cimate

Attanzion
shmalthy Relstionships

sirstructions! Support

l [s TR
*Clessroom Marsagement “fpact”
I Longer-Term
Dovelopmental
Effactive SEL | Outcomes:
Implementation Mental Health

Pasitive Behavior
Academic Achievement

o5kills Instruction
*Opportunities for Skill Use
sProsociel Norms

\— Community Context; District, State & Federal Policy

A kR - Jones & Bouffard (2012) - Retrieved from
https://srcd.onlinelibrary.wiley.com/doi/pdf/10.1002/j.2379-3988.2012.tb00073.x

@ Halle £2 Darling-Churchill (2016) % g i * 4+ ¢ |+ %% B (social and
emotional development ) =p| & 1 & pF » 5 B 4p A < }I?ea‘% a o #ig g B e
AR F FEw IR L F - A LAk € s 4 (social competence ) DAL R
HE B A dd B A LSRR PG R iﬁ‘ﬁ?@?ﬁé L i~
A TEE D FIIMA LEEN 4 (emotional competence ) » ¢ 35 1 ¥ p &
AR B R L TS RN S TN E(behaviorproblems) ,
Sl AT AEFE N PR (bl BB B E) 2o B3 (e s

Z 3BT Se s i p AR S (selfregulation)» ¢ 35 1 p A e

%9 ¢ o i Halle 2 Darling-Churchill 4% ¢ 3% B cp i: 2§ % >
¥ % 5B SELF T % i W £ A ¢ 28 Y & iF e %(Collaborative
for Academic, Social, and Emotional Learning, CASEL) %> SEL #£4 2. 1 % o
129 CASEL 7 B 11 SEL % st ﬁ& ( Framework for systemic social and
emotional learning) -+ SEL # 7 7 = % % (competencies) @ % - » p A F =

(self-awareness ) (b4 @ iy s Hrmap A o R RgEs - p 3~ p &
seie PEA + ¢ 7 0 Halle & Darling-Churchill i+ € 4558 B P il ¥ enafi- B i 4 o
%= 0 p A FIL (self-management) (G4 @ @rdedrd] ~ B4 F3L v p = p A
/,%fflﬁ’ ~ PR T ,fé_El.f‘T%.Hiﬁ) P4 + ¥ % Halle & Darling-Churchill A+ § {344
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FREPN @Y DR A~ pABE 5= A€ % (social awareness) (B4
BERFFRe s mf S ANBEEB A ) A F ik E Halle 2 Darling-Churchill
AL B B LY kg A S s 4 o B > LR TRBa (relationship
skills) (D4 @ i ~AL 40 ~ M2 S B £ 1F) 0 #4 ¢ 4p % >t Halle
2 Darling-Churchill A+ € 3 B il ¥ ik € a0 4 o %1 0 f FiEe (T2
(responsible decision-making ) ( &[4 @ B AR5 ~ 8 4 47 ~ B 3EfRA S 3=
A~ FE E) o A L 72 Halle &8 Darling-Churchill A+ € 552 & p i @
{7 A R A2 fork o 4o 347 o Byt SEL kSt Y 0 A F 4 SELF &
BT e Ed DAt R BB AR E B R B IATE S ARE%
% (CASEL, 2017 ; CASEL, 2020)

A g g Y (SEL) %
“ovliswcom“"hm,

AND
EMOTIONAL

LEARNING
RESPONSIBLE

DECISION-
MAKING

.,

%cmnwum
o kiR - CASEL (2020) - Retrieved from
https://casel.org/fundamentals-of-sel/what-is-the-casel-framework/

SFCASELEMH Exjadg £ 2 QM 8¢ (K12) @i
(evidence-based programs ) 7 SEL A% % - CASEL £_p # % R L 7 47 ¥
- £ i o ZA b CASEL % B 11 eh SEL i *fu*""ﬂ}# » X IIEWIF S
Mg T IR A Rt o T Lo e g EARA (FPF N S BAIEN BRI
2N ,;[,tg_gfr-’.u ~ l’] RN @ 1&1 o R é‘r&é SN N E i i Hos o g s /] ESUIN

AEPEN BTG RN R S E L RN N EREY T
11



TR WAEF ) N s R S SR gy o R N K-12 38 e SEL
% % JE 4 (CASEL, 2020) » & 3 B 11 4p s e SEL Az ™ %> g BB EF KT -
Fowe 2 AFESSEL F A o bRt A RS L L AR e SEL
FRAR k2 fkdp o oV E % >4 CASEL e SEL & st 2 f#(l;l R
MBS BEFRA P REREN P EFE RN g
EA R RA T E RGN RS 0 pE ) o R R A
CASEL #1SEL  sild s it (730 » M & 3% ok eng {a% Fo (bl4e: & %
FIRA S B FERTN S m E N s AN L F mE ALY s A 2R3 ) (CASEL,
2020) o gheh o pE o B NGRS g pEEA S e S R D
SEL iz %% £ 87 b % Bl i daz s (bl WAL HH R 69 R

BY) kAP RHSEL B E a‘ﬁ #% (developmental benchmarks) - @ &+ ~ B
A L (B B R IR B R R R R R
RS R LR L 4 7f’L |l\;;\;—7;,;\;-~1<l\?(;;zﬁ§-u\ga E W s m o |l\§;‘—§_aiaﬁ

CFREFLL N RATE F AV )R-SEL R E L F 4 nF fL 8 Y (7 & (academic
integration) - g L5k F 4 HSEL % & ki 2 pHE Y (CASEL,
2020)

A% B A SEL % % 93 & H3 (Jones & Bouffard, 2012 ; Oberle &
Schonert-Reichl, 2017) < SEL % & 235 7 > § B30 & 4 chno 1244 € 3F B 27 5 g
oo 5 AT A0 B tedi 7 en SEL g%w&”v X0 F AR A ik g R
RACHIT B BB B E I PR EAR Y B BEF YR E
HRFLDE LR B RY 2 LR B FHSES (Durlaketal, 2011 ;
Oberle & Schonert-Reichl, 2017 ; Taylor etal., 2017) - % = &£ 4 4+5 > # » SEL
YALL ERHRALTHER N E S B Y LRk ¢ a4 (Wangetal,
2012) A SEL 22 AR E L KT HEE A wR2FEL O o

H

,TASEL% % 2 p| 8 > F]1 5 CASEL %% SEL % % 2 i 3% & SEL e 4 ~ p
AR RE 2R AT F L RS RN SELE A - A o
Haggerty % + (2011) & &4af it * chd »& SEL® 4 » B4 S HE R * i
SEL # 4 » @i&%¥ CASELhSEL T <247 chS B & (bldo: p AT
ERXZ -~ AmY ) oAt E ¥ CASEL +HSEL T * 3 % hir3 v B 0 2
26 EFRE - F b Berg & 4 (2017) % (FER o TEBRIRAAEFEE A
z_ % %3F 4 ) (ldentifying, Defining, and Measuring Social Emotional Competencies
—Final Report) R &4pd > Bo¥ HM A SEL £ & 7 hipl & v R E X F AR

12



(interpersonal processes ) * {4+ ¢ / & i¥ {7 & (prosocial/cooperative behavior )
AWwBEE A G I BAFREIE e M R4 o w2 B iE (values) ¢ hEA R
i (performance values ) » 7 i " i A 3 LA 2 = & P AR E Al B8 Y -
F]pt 0 AATF 2 Rt CASEL 3% 1 en SEL % & ¢h7 78 N ik 0 ¥ S ALid E
CASEL v#nSEL 7 + % #% 2 SEL p F# ;% (self-report )& % ( &]4-: The Comprehensive
School Climate Inventory, Developmental Assets Profile ) ( Haggerty etal., 2011) -
FENGHA N AFET T AFLSELEEXEL o

ZoFHEAEREGmEAR S

453 & (emotion regulation) fdp B £ 2 Frip] ~ 34 B ek i o 1o
ZO Nt R e T G R AT A i
RRABASDPE BARSOFE BRI IEAOT e N f e T
72 & (Eisenberg & Spinrad, 2004) o A A b o i & F B A G 4
(emotional competencies, EC) - f 47 (Saarni, 1999) ; » & 4 'ﬁ*—:@*zig
%4 (emotional-social intelligence, ESI) 53— 38 p j& (Bar-On, 2009) o d g+ # 2 »
BAefrEA G4 2d SEL 2% %74 (CASEL, 2020 ; Macklem, 2008 )

v

At &g % 0 Eisenberg 2 Spinrad (2004) i & H—éﬁé% &

o 3BeRER2RTE 8- > FEAS LB A B Ao fAk %
e > BANRAEHEE AHEL BT 52 > R & LT &4 S

e B4 (externally imposed regulation) » $rec £ p £ & p 2 E'v’wr%-..%ﬂ,;,
(self-regulation) - % = » %3 & F_p £ % % 0 (goal-orientated ) = & & B0
(unintentional ) 2 e ki ~ M P F 2 B3I 8 FEak e S u o i

Ba Ay 4 g grAe (effortful control processes) » #ret £ p & it chF EAFAR
(automatic processes) o »* &% + i Eisenberg ¥2 Spinrad ¥t %3 & 2 &k D%

ZH~FeR Y Ew A o Gross (1999) » 15k A ST LG L ~ F

e RIS Y S DR R EEE SRR R Y
B d g s RSy (ble 7 % R eSS - BT R E )

%’%%wﬁ VAo fRENF R A BT

Riediger #2 Klipker (2014) & (f4¥# %< # ) (Handbook of Emotion
Regulation) (Gross,2014) — 2 ¢ > wAg 7 e enfiEa & {ok > a F ISR
GREART A ZAMEIF - G BB AAE B ES w EREA
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(antecedent-focused strategies ) - 5 A 3 & &3] ¥k, (problem-focused
coping) #& "7 » A1 F1fk , (engaging coping) - fhdp A MBI Hw » Lo
iak- = R 5]/\ (emotional input) - &4t 23 E 373 (cognitive reappraisal ) -
THBER G FIFF R F oA F B A ARG S BT R
R E Al K%, (response-focused strategies) - AL 5 TR LA FR

( emotion-focused coping) - x’fﬁs:}*ﬂ FiEpgeE s > 4 A% F & (emotional

responses ) &4 o @ ) % (disengagement ) ~ & £ £ (expressive suppression ) o

B4 A (FEa s +p ) (Handbook of Emotion Regulation) ( Gross, 2014 )
- % ¢ > Sheppes (2014) =B ¥ %4 & 9uxE# (emotion regulation choice ) 12
PR LR B S WA F- A TR anEE IR EE ) (early attentional
selection stage ) - 7 T 4 R JR A4 Y b 4T &k (disengagement) o B ¥
LTk ﬁ%‘u%’;'j-@%% A& 4 (distraction) » Gi4e @ HTEEER G FR Y BB LA
3 s E  (Sheppes & Gross, 2011) o izfa B & K+ i 5 3 % A
f o B pF (Sheppes etal., 2011) ~ & 52 i B- &2 & §vx 7 i 48 pF (Sheppes et
al.,2014) » 1 E FFHENBEENE - h FEASE L ETEREF O EsE
F% (Sheppesetal., 2014) - R a > BB T D & Kok F 5B A @FF T HA L g
BESE » A 3B A gl o - A Tz st &k, (late
semantic meaning stage ) > 7% TH-FRE I LR TR R IR 0 LR
R NE S N ) mﬁ{;ﬁfrf_ #7#=1% (cognitive reappraisal ) ( Sheppes & Gross,
2011 )ose A i & vk ag * hpFEs L M R v 4 pF(Sheppes et al., 2011 )~
B 7 OH B i EH e K T iE PR (Sheppesetal., 2014) > 12 2 F s Tl IR
5= L e s P P (Sheppes etal., 2014) o d 3t 2 JE R 145 (42

ECE N T T C R R BT

rr AA

B2 bR AT & R0k s A S22 ¢h > Zimmermann #2 lwanski (2014)

%
BlrgA e RS w2 F A 3 R 5 & (adaptive emotion regulation )
(Bldr: P A L F 8T KL EA AT )& fik § £ ¥ (social support seeking )
(bilde 35 @ A FrFr) it g2 (passivity) (Blde @ A48T § o ﬁ*w“’—\ﬁi
# ¥ )~ w2 & (avoidant regulation) (G4e: 3R ) ~ 4 IR R 1 (expressive
suppression) (&4t # 2B A & gt & )~ 4 w4 2 (dysfunctional rumination )
(b4 - B XS A70EF) » 0 E £ 53 & (dysregulation)  (Bl4e @ E &
e A ) om Z 48 p RIh (2005) A5 > & S % 0 2FFF A FFR
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rh A

FOOEDEEBE LGRS A SR IR AR TR R R AR
@w‘%ﬁxﬁﬁﬁﬂ‘ﬁﬁcﬁwy’uéé(mM)#ﬁ%%i’ugﬁb
177 5% A RAERR N AL ERERY S RO AER ¥
T bldr ! FaHFRAFRERGONEF > ~F2 Mo R* 2R/ ER
o B R KPR EFEAS R LS B A F L ANE D
REEF RN st RSl 2 75 ELE o #FR i i (2012)
A AEL DR FTFR A S A E AR Y AT Rk ki
e £H G234 pRA < F T4 { 4ot om < FT 2 ppor < 4
AoRF R BIOFEAESRE L AFLANEAE g5 4
Pl o ¥ AL & vk andp B A= 3 (Barrett et al., 2001 ; Gross, 1998 ; Morrish et
al., 2018 ; Quoidbach et al., 2015) » i § A 3tdh &R & Xk im F T 77 57 ¢
8 (selection of the situation) (Hj4e @ FiT & @B 0B 4 T4 g sk 4
T4 2 F8) ~ B8 (modification of the situation) (&4 & 3 & 7 A5
2 BEHBAFEORE) ~EHZIL 4 (deployment of attention)  ( &]4r :
PARAESIEFEAM AT ) s iuse (change of cognitions ) (&
CUE R R F FSIEFE SR ) 0 2 F s & (modulation of
responses) (Glde i iEEER s Fdpp e ) o HP L ERFE CBEFE - #HH L
LR AR RALDARLZ BRI FRATFIED o F 2 ¥
AT F A BRI B A AL o RN B AR - LY

ko d A g B BN ERCGEE RSFRS 4 (Han & Pistole, 2014 )

FEIHE B ERE AR TRTEALS R REDFERE K (b4
BRATEEE ARG L R L e ) o A fife s B AR DT
(approach strategies ) > ™ % 2hig B enfi 3 & K vg (blde D 208 ~ 324~ &
o &G E) o ¥ A e e WP @Ak B0 3 0T (avoidance strategies ) (3
% 4% » 2016 ; Bellmore et al., 2013)

ﬁh— Agndrd g Rt & v o Schafer & 4 (2017) g b E L
Feo BEBRAITN  FR/EAFEAS LG LR ¢ =5 R L AT
(cognitive reappraisal ) ~ B %8f%;4 (problemsolving) ~ #% (acceptance)
PR REF RS Rkt o M EFRER A BB & BTk
A TR E it h AR EEHY ¥ Lo R Ea e o
AL AFE HBRTERI gEIFE ST ERS DTN (i
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2012 ; Riediger & Klipker, 2014 ; Sheppes & Gross, 2011) - :x /&4 FH ¥ p ¢
A 2 e & (Macklem, 2008 ) » § 97 7 —‘F'{Jﬁi;i e, (1~ %2004 ;
Barrett et al., 2001 ; Gross, 1998 ; Morrish et al., 2018 ; Quoidbach et al., 2015) -~
"B ATELE (BEF 0 2016) & TArRE ) (R4~ g R4k 0 2005) - R
Rl o ie it & vk 5 B30 B A ik € B s B (8P 48 > 2016 ; Riediger &
Klipker, 2014 ; Sheppes & Gross, 2011) = £ 4 » [ R 3Lf#4 ) fdp B 4 03158 p
EFRRS R E e L S FERV TR E o BB AR
(Macklem, 2008 ; Schifer etal., 2017) - % R iz &.& FAab ¢ L 45> bldo  w
s A FrEr ;%—4; #3480 2016 ; Zimmermann & Iwanski, 2014 ) - Zimmermann
2 lwanski  (2014) 2 %k eig Rt ad & 0 blde S SRR L BRI 32
BREA o gt TRAEIRA | A e e o 20 TR > Rip i
fe g SRR A EEE L RIE R RIB R B o R A E
Rus o 3 G4 4R & R (blde Berf o ) 3 Ak p &
R4 (Werner & Gross, 2010) -

F_

W

%—&m%ﬂﬁﬁﬁ%ﬁ%ﬁﬂﬁﬁ%’iiéﬁiﬁu&mﬂmmMM‘
B4 (suppression) ~ &% (rumination) (Schaferetal., 2017) - Tiewr | eafE
HAGRE > FFE AP AR R (fear) o o325 D @B AN oI
B (bde Bgomak ) o R P A5 B A BB DFB T e ot ek B
FRAEGE R e 2 2B A LB 2 & (Macklem, 2008 ;
Werner & Gross, 2010) - #* [ R¥r | ol & vk 0 Gdg 2l & %2k L 5]
FRHANFERS DT E S Fis 7B ALROCITE R (Macklem, 2008 ;
Werner & Gross, 2010) o @ 2%, » 4n R B A LA HEASE v
EE - FEE-E R BAAIE S B RERPREREA R
B EE —‘th v % ¥ % 3 et (Macklem, 2008 5 Schifer et al., 2017) -

GE AL R AR DB ERE T RA LR 2
i fics o RRARE R > H- B ER ERG Og REH TR T 6
FARALE Y LR EA F LB (Macklem, 2008) o Flpt > B AFT R ¢ o0
BETAF3Fgaa g dd @ S0 20 MRIZIZE RHEEDE LG
2_{& % » &2 Schifer & 4 (2017) »{8&E 4477 %2 B A ¥ % auf B2
B ED G R S AR I FERNFE NG AT A B FEN G R

2 B
TE R
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%“;‘pi‘"%g
ﬁﬁﬁj\,{ﬁ'i‘éﬁﬁﬁﬂlpf? ’pi?}%‘ -y ﬁ_ﬁe,pta,gngzj_ » BT A AT
- \pi‘;ﬁﬁt_

AT g A E AP RETFEAT K AT PHFFEHP S DL
B A e v SEL % % v /‘%Jﬁ"fﬁf:—ﬂiﬁﬁ"m" isch ;B R4 T B 4

o

w 4
AR 2% N vk B R

i Rt
R S
2 3
ok g 1
g 4 SEL % %

SR A A B A e B » R aritE SEL £ & chE Bk 0 NEREER

— o©

4;—&)12/”\*%”‘?.{41"1'“%% ﬁ”ﬂ.?’ frﬁ"t" if@;]v} i-éj: %:{—:a‘\\lxmg:}‘ &% 5 1Y
o - e

B3 hdpdl A M A kR Avis o AT H B E 8 SEL
%%mii}%—i%’u% lﬁ,\r}t~o

ERAD AT AF A e S ke g B @ § BE s e g B SEL
2R RS > NEHRFBERXE o

- FHE

A FA 3 % 1 14 % (convenience sampling ) A7 5 ¥+ % 1 & 5 & Hhx H 4 o
R bfBAFHRAF FlFERBROSEREY @ E T CEAL L A D
@%ﬁ’”%iTﬁkgﬂ%ﬂﬁ@?%Tgﬂﬁﬁii’iﬁ’%%mga§

¢ U 2 LA B FR AT AMAE AR AFL TR R
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EEEDL N AELOLFERRT ARG LA G L

REP O AF DL FEE R LR IS RORE AR LML= (T 25
33% ;%24 5 67%)  H¥Y » X B4 F/AU\JF;F 300 = (71%) = 5 2 a//\_«tﬁ}, 125
= (29%) @ ¥ F 16 R FEEAFFHEFR/I L o INPREIFHFLAIBEL
B A e KT B/ R 122 2 (28%) ¢ B/ A Ak B T2 -
(17%): E /1 BFe 68 = (16%); FHF R/ FAE e 14 = (3%); Eieg
P 142 1= (35%): B 6= (1%)em ¥ 3 17 W"Fé—*f;\ig P S

FOF RIS AT PenE FE £ 1432 (9 45 36%: 4 4 5 64%)

# o ,<§4 i %3 1207 & (87%) A S KT 1841 (13%) 0 @A ¥
F Al EEREAE A RIS o P ERE Y 0§ 325 (23%) kA A
AN R Y A TR A [ﬂwm) 69 = (5%) Kk p ¢ % (24

Rohd g5 R 2RI OB = (66%) R p B (F g HE A
FBRENEL)I00 (6%) Kp At (e 2~ FE LX) 230 4AFY
PRFFLABE R RE A f s BT R/ EFIR169 = (12%); ~ Fix
/4 ?7rig BB 427 2 (32%): E /1 F P 180 = (13%): PHER/FAE
P2 100 = (7%); EarE 414 = (31%) 5 £ @ 62 = (5%) @ ¥ 3 80 i 33
HAEERTHT I

Ep S i

%P"%MMﬁ89ﬁﬁpiﬁﬂ%§4?§P ﬁﬁ7wwMP”’
P T A BAfwIdreg g s~ <~ 54 SEL A4 i%\ < F 2
NEREEL o2 P EAAHHEE 32021 £ 9-10 7 A HE B BT L
o tEFEF (PR RTCRAFEL L CFRERETEE)RFEAL
LRt R T o £ F 022021 F 117 22022 17 > AFFRFZ PR LD
TR FUP % 12 s 19 959F %ﬁ%&* A ABPLE TG (148 ]
5) (&> 2>2008) *F7 7 IR A E T 441 4 Ba I Fent F 4
ERRLRF R R PRI AT FFAER RS X
BPERSREFRAZ B AT SR R A o AR 2022
E 247 5 gz N £ ,%i;%u,uﬁrs AL SN -4 S A A = B A 72
Bl R BT 1432 B SNSRI R o AT F 2022 # 547 0 o iR (s enE
A g.ﬁ/f‘f%iﬂi%\%o

o

=

T ~FF1E
(-)#EFHEB2

AFEIHNERET R TN L R RL R P REERL L (2 F
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Fram) 2 BE T BE R (KT FR/EFFEER 2 /A 2 Fr 12
?%ugm»&&?%@aﬁ&»ﬁﬁﬁm\ﬁw%4@Mw(94\44%
Foao R HEAREDFRATAERND > AP B F TR T (e
FERDTHES (LB 730330 L30) 2 T3 e

(=) A B2 fpahr e g g

AAG AT A B4 e R el e g e & % 4/ Huang 2 Bellmore( 2020)
B r:]‘—:t-}'fg\;u]"}v_%’ﬁq T4 o PRzt id? RIS 75 F N RER S

IR = . Famm@(%%irw&@ﬂ?{é?%ifﬂﬁ R g
BT ‘ﬁqﬂﬂj‘riAﬁwaiEjé g~ TEAmR N E G
- igf’r:B??‘%'J'fr‘?"'h‘faJ . Awpa g B R m“,‘%?ma LR Sl

ﬁﬁwJ)’@ﬁmﬁ’ﬁﬁﬁéﬁwﬁﬁpiir%%i%ﬁ%ﬁﬂ@@%i
oo RIBELPE N F D) LA F LSRN v AT o

Mt hpmy TAE4A 3Rl e w84 | 2 HEEm 424 284 5%
FEFI63 o A Sk = 208 > Fip 8 Ry A FoE kE o
LREE e F R AL oA L b SRR RBIE AR G o BT 0 AY
eiF TARAHPRIOE e R R L 2 FFERBIAP AP r B AV
4%gﬁﬂ%@¢ﬁ%wmA%7o@<on’ﬁ,%ﬁ&ﬁﬂ%u%?*@ﬁ
3% % ;N F]% 4 17 (exploratory factor analysis) (£ B[4 ~ ;2 & % » 2014)
FENFE LB 0 A 2 >4 172 (principal components) @ FR 2
)]?J%?El_vﬁﬁr FaE BRER MM G AED B FL PN L ER IR NS B
F oo T Y AR (varimax) 2 ® 2 & #h (orthogonal rotation ) - 4-% %)%
AT ko S AR R AR A F RIS BB BN S B B
S T endEp 022 F1E f dm & (factor loadings ) - »7.60 cH3E P o 4-4 4T 4L
Po AT EHRGT- IHERNFELAT o

&?’ﬁ%ﬁ?*ﬂééﬁﬁ%%’iﬁf¥* R T X B e S

Sy S N s pA BEARA TR MG, (54D)
N J J

"rEr R (430) °ﬂ\fé‘_%\»,ai ARE R ER L TEYAEE T
FE s s TR E T RE o AR AT RARE > A7 ‘/‘Péfl

HpEfEFRG L e vl L8R R TIONRE > AT LR P A B
PREFFRG AL L R LORBRRRE L TLI £ Mg
PMGARAAEEYEE S 3042% T 22D e R AR A AR EE
53233% - F MARL ATRERED SRR A DL HE o 4ok | 57 o

ii?iﬁj\ﬁ%ﬁvfé&&ﬁ » %% % hCronbach o B 5 .93 5 T ot B 1%
4 4 e Cronbach o & 29157 £ » FR |, & & % 1 Cronbach o i& % .86 °
BAXAELEF AP R -
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(2) * ¥4 SEL%%82

ARy <84 SELE2 584 & 2}]{’[] CASEL (2020) 1 520 SEL % %
A2 oo x5 Bt CASEL ehSEL % & %4 s A#F B Nichp Mt 2 4
( &]4: The Comprehensive School Climate Inventory, Developmental Assets Profile )

(Haggerty et al., 2011)

ﬁ&:ﬂkiﬁi‘ P84 SELEAF 4 | 2 %HAER > 424 A8 4 %HEE 50
Wo b H iR 8 FT A RRT R ERE R RE KT Nk RE Y
EFRABROBR P T REZRBHEAPNT - BRF Ay EF T H
2 SELZ2A%2 84 2R PRI P Afreng s E4 9 13 38p 28 L 84
fp B g <345 (p< 01)’ MR AER AT FRFAFERNFF A (AP
B 2424 02014) - B RN FIF AT nEAEY C FRA ORI PAITE 0 @
g CASEL#% 1V SEL T * 3 &2 1% 4% ?}l’«i#ﬂvﬂ'.?fﬁ;rﬂ:* P TR e
%i'/z7 EXxfEphe RpFF AR E B i*“'lzﬁ‘“*ﬁ%miﬁt y

Tp\,i: e FF B e o endE P A FlR f FE 350 (RE P o
fléaﬁf THRER o AR 4R N FE A

ﬁ,ﬂs P RRIFE AN TR A TR > AT R RN T« &4 SEL
% % SR HP e g TR A TpAEm ) (53E) T AAK
% (5{) Tame e g, (540) TR R, (34L) T AR
BRI (34) c A BALIARAFREFL TAYARE T
Be T ps STRE TN RE - ARATIOARME AT LR
mSEL%}eers s AR A T Ios HANE ’%\»Tr\x;éﬂ % B SEL % £ 4%
B o AR ANRIEREB R 6337% HY T A AR AR L ERERE
= 1463% ;0 p AER A EANEERELE L 1363%; T ARe FoME
TR AR EEE S 132300 Ik e AR ASEREEE S 10.97% ;
TR T AR AR R L 1001%  § M AR A BT
HEFOTRR AT LB > Aok 1 A0T

?%5,7&37“3%*??‘&9% » 3§ £ e Cronbacho 5 .93:T p AgE  »
# e Cronbacha & 2 .83 p A% % | & & 4 ehCronbach o & 5 .84 ;" £ %4
2Rl (238 1T ) & € 4 hCronbacho & 5 .84 ;T s & » ; & £ % ¢ Cronbach o
5. 78 Ak ¥t HIT | 4§ 4 Cronbacho & 52.74 A A4 2 &
R AF R B o

fé‘_
.
s 7

(2) A F2FHEAEFEE T2

ARy DA B4 AR 8 £ > %4 p) Schifer & 4 3t 2017 & 44
UE R {8 T8R4 7 (meta-analysis) ¢ g2 ¥ LD &
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g (&7 i RATEATER o NALIRAL  BRE W B £ RYE) o

ﬂ}j\,{ﬁ"“ rx < B4 F—ﬁ«"’% FREEE 2R AA 0 AR A s
304L - A Gl R H 1 0 WRFT A KT CRE PR RS KT b 7S
FoeF R AL oA RPO X R HERB R AP FoRF AP A2
FAFgA e T4  2FF RBAP AT 47 34248
AR 3TA0 ) R A IR o 1T PRER F ST E R SRR A (S
P~ &%  2014) - 2F 2 FlF A 49enlfy » g A S A2
FUREE % 5 A 45 P m,;ﬂﬂ:‘!;{&{;}é?ﬂ«%ﬁ{@”ﬁ*"l JEES S R S
PR SR e wm—wlz%%wrwﬁfé%’é*viﬁﬁ?ﬁ%mﬁ
3: R RSN R e F)S B RO AR R FlR AR )30 .50 et

0 BEFIT P PR IFERNFE AT

B 4 ww;;;mm%»wmw MEG DR AERIN T
FRGEEL IS5 2P e e BAhEL T gi, (548) ~Tilw
(438) ~"R¥r, (341) ~FFF WEA, (34L) - RBEAFAY T2 o7 & -
TRAEfRA A BA RPN E o BTG E B A %'i%"’f Ben i it ) 4
A & §v& (Schifer et al., 2017) e 27 ey o an D Bt 5

AERG O AR AFLF RO BRI FEBE R R L EFRANF RS T
o R IPL»:“ImI— ?’ijj’ er%\ﬁiiLJﬁﬁ°ﬂ‘§%%;9§%’Ff,@::ﬁ ?\%‘-‘r/’
;#y]?;g TR BE ST Rs TR E NTEEF R L o AE A T 0 Hidx

’

B AT LR DR E Y é%u; PR A RA TN BARE 0 oT X
¥ hiait riﬁ*’%?ﬁ‘aiﬂ Z AR AL L DR ERRAES 67.63% 2 ¢

"Ieg @ AR ADREEEE L 2560%; " AR A ORPREE S
15.81% ; "B 4r | AR A 2B $ B R 5 1403% ;TR AEfRA | A R 4 onja
£E51219%- 7 B AR A ATREAE IO RIE AR ZHE dok 1 97 o

2k R G R AT R 4 i Cronbacho B 5 .89 e g @&, 4 &
# th Cronbach o & 5 .91 ;"% | ~ 8 4 ¢ Cronbach o & 2 .81 ;7 EBHr | » § £
1 Cronbach o & % .83 ;" A 4gf3/4&- | & ¥ % «hCronbacha & .68 » & L A & %
ERABOTR

B BEaHE

AR TERLZEALRAZ LRA DL EA Y 2 TOE s AR
BF ATt Y % (ttest) ~ H F15 ¥ 2 #cs +7 (one-way ANOVA ) » 53 %
BROS TR (SR BRI B LRI R SR LL LD 1

T35 UL A5 £ 4p B (Pearson correlation ) 2 AR & % IE 20 B B Bl o B
8 AFET M Rﬁ%ﬁmﬁ_ﬁ@&ﬁ (path analysis ) 2 {7 ¢ £ 2% #5554 % (test
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of mediation effect ) » 45 3¢ % Péz—’" SR B EA SR (T2 54 s

Lé\ E 7 30 r-]_% 4\”]‘5’19"'1‘.LIRJ5'1"”"|— B p ij ~Fops ey ﬁ*/ i‘ﬁ‘kp’\’:ﬂjﬁ\“‘)
FERFFG P3Ol s  SEL 24 F ey 4 %3 o

- RSP A

%Aéﬂpﬁﬁ#mL? R ~SEL 2% - F¥aair uz bz g
g r B b2 TEES 2T RRHT  XFF AHT R DL w Lot > T
A 5300 (SD=282) B> AE £ chTiofico B9 » 4 NPT L B %
AR AR T EELS L 321 (SD= 86) a ,J%\éya»rijh/»ﬂ%_fmlb

EA P EEI s 5 2.69(SD=87)0 %3 —*Ff & SEL % % + » T8 A 4 3.79(SD
=5®’£¢1¢§%miaﬁoﬂ a l A§AJ¢§%§FA%Q§&
B 4iE T AR A TEHE@ApEERE A Y5 3.96(5SD=.65)24.09SD=.60);
b TpAEm ALY THESL353(SD=72); & fle e A ELD
TR 5 389 (SD=70): &1 A Bk REEEIT A E A TEEL L 336
(SD=.79)c 2 3% éﬁ hFEA G Es s TEA L 352 (SD=59) BT
g E T gk - Rl g @ AR A THEAL L 341 (SD=.80);
¢r¢ﬁJQ§%JiEH¢$3M(ﬂF7D, TRyr 242 THEL
2341 (SD=.87); & "R Agfaid | A £ 4+ THE LS L 367 (SD=.72)-

B

FeR R d AR LA A PR B SEL A& R R L 2
IR AET A SR R BT SAHE Y AP EE R F R R
AR MR

(-) R LM BANE R4 ~SEL 4 % - HEB & Rk 2 £ 8 53

rEFTEERT 0 XX m%%% t¥er R il e g (F=.17,p=.679)
R R S ’m /»\ﬂ%\ (F=.0l,p=2912) T4 o g , 4 £ 4
(F=.57,p=.449) } » 2 F B ‘°I'E{’£5?Ei§€é‘i—*‘* SEL 2 % (F=
32.21,p<.001) % SEL% $LARA TP AFIL (F=1988,p<.001) " § #
H % (F=2434,p<.001)~T A ¥ & % 238 1538 (T | (F=9.58,p<.01)‘r‘fljfﬁ
& (F=18.84,p<.001 )T x w4t 35 | (F=44.94,p<.001) } 8
pOPBFERN AT L IRE VoY 2 R AR E Ry (F=2256,
p<001)~T 1 %5 @&, Han &k (F=4129, p<001) g TR TR |
B R (F=2622,p<.001) 184 & BFF 482 £38% o 7 £ 3840
Fabepa TPw i s i (F=2.66,p=.103) 12 r@‘f’” B H
$ %0 (F=.14,p=713) 1 » PlREF LB o

R L R L RY LT RN T e s S
£ l[%’\m%*gf‘tﬁﬂnb“’ & g_ﬁ—‘\%‘;g\:{ aﬁbﬂci}‘%j\zﬂ"“i}ﬁjﬂ_‘zﬂ"“ 2 LL"%"#@
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7 $.% #2& 9 SEL 2 % (Denham et al., 2003 ; Denham et al., 2010 ; Denham &
Burton 2003 ) o p* ¢k » Zimmermannl £ Iwanskil (2014) = % TAp o S B E
e & 47 B 8) (emerging adulthood) = & I = # ¢ # (middle adulthood ) P& » B
CEAREH T R SR IR DB R e e b
2 e P AR 'liuﬁf?”"’ 72 kR iR iR
A TR PSS T AR IS O R AP R F RALE L o
I . RO o l—riﬁ* AEREEY DL R UR BAREI-
iﬁ"‘p% H"Lﬁ:“ 3 A e vti- féé o i‘”‘ ’ 'GF &Fis. %AF[ e NRR e PR o

(z) BRI Z NI R SEL 2% - FEA &Kk 2 £ 8§

AEGHER kR ﬁia‘iéi‘%_’rﬁ% @ bdte S v g 4o (F=279,p<.05)
wHe TR Bl ta AR 4 (F=319,p<.01) F 2 @A » lgEF> &g
PO P ent ;f:mi” o FRm z;éiﬁ T EE R AR Pl e o A ED e
'rizéJ s A ’EJ#\M;T% £ (F=216,p=.056) @ £ &F o F et

#SEL %% (F=260,p<.05) 2 SELZ#%*7 Tpaf%n, »84& (F=427,p
< 01) At pé:;"}.‘ A3 cBEARFE SV RT P RINE F Lo ?L‘ 2. SEL 2 % 8¢
fr?%%:@"slﬁ;%ﬁfmmwéi’nE*’émisk Fhaaiidyg b SEL%%”@
AR AEL LW @%%“XEW§mmA¢FoA% % et g
%t H SEL % % ¥ '—EI%?I‘"J(F— 89, p=490) T x & s ap 4iF 7 | (F=
1.94,p=.085)~"qlis & ,(F=2.17,p= 055) Cxomz a4t 59 | (F=2.05,
p=.069) » B & HEHEFLE ANIRFLITHEREFHEA &K% (F
=.66,p=.656) % # L A4 T 1w g J(1?—1.20,[3—.307) "y (F=.19,
p=2968) T R¥r  (F=141,p=219) T 3gf2;4  (F=195p=.084) + » %
AFEHELR -

;L&"F'“r’j\?ﬁi’}ig}‘mmxpf—k’k’”ij\ﬂﬁﬁ"%]’mmxpﬁﬁ g

5 wa%ﬁg cemp R E NI R T RENEHEH D ALEEPRp ¢ APl
wwwmou%piﬁ£$%*$*%*ﬁ”*ﬂf%*@&f—é’%é%
?F HFT ARG (94 65%; ~235%) 4psts > kp EpeF gt d
(5”,4_ 24%;4';4_ T6%) o @ *FT L X FR 0§ Atk 2 e e B e
#3‘:%11 R AT ATl § A RS PR IR o Aeh 4 RS
R OHI R FE o P RF AR DL SR T 2 e Lk e A G et
BB M hehe Vo AFETHR R pRTFROIRBE A2k 2R
Hﬂ%éﬁﬂ BME#HIRFHOSEL 22 p AR - TR RFl- 5 kg kT
%‘ff"—‘*‘uf“ﬂ‘p (F220% ;%4 80%)- #Béﬁ‘%’iﬁi‘*’?ri‘ugjfp?
(92 70%;% 2 30%)m @A g dp T~ 200§ 4 g o hp AFFS
BfE4 2 FHFE L 4700 4 (Nolen-Hoeksema, 2012 )0 pt #F » k f 35 B e
REF RILBRE A TR HERE M kT p g YA ﬂ\lﬁ”ﬁ
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¥R DI SEL % R hip ML > so > T L Fldodt > B P p AR R v § b

B FRAE o
(Z) BuafBiht e g -SEL 3 % - FEa &R 2 £ 8§

Y «'h;] Do 4 A il e g Ao (F=3556,p<.001 )11 % H ¢ gl 3=
THeE Mz, 2% 4 (F=2421,p<.001)~"T £E 1w FR | 4~ 8 % (F=43.37,
p<001) +2 @A FEFEFNAL o b AT NER T4 Lok
FRAR R 0 R IR BB AT IR e A ISP R 3 Ee o 7 e e F T
4@ 3 oortdet 4 LY L (Kowalski, 2000 ) F]pt » § 4 #4230 f & awed 3 o
s‘iﬁ*ﬁ‘mg#ﬁ-ﬁ‘i?m}éfm%ﬁ “?ﬂ*r PEAERXG PR AT ILIREE
o semeqa By (64 Beck et al., 2007 ; Galen & Underwood, 1997 ;
Whitesell & Harter, 1996 )+ 4 >+ 2 vt 4= § 4 » 3% L w2 7 ohpt F (provocation )
B REEEL G A A AR EF PR AL RS ]

wFEE R

-

kﬁ’*iﬁﬁﬂ%%ﬂeré?EM%?ﬁJﬁﬁijﬁ@\’@¥
094 (F=439,p<.05)° @ 3¢ hftu] & SEL 2% (F=1.03,p=.311)
2 SEL% %7 TpaAgm (F=.67,p= 4B)'}aA§$U(F=79p=3%)~
r?wg?j(F 212, p=.146 )~ " x w2 e w3337 | (F=1.74,p=.187) »
BEAEL D PALTREFAR - MAHA T 2w FR A2 L F T2
LEARA M Gty (Hall,2011)e x5V 2B 2 P AT HF M4 410429
A5 [ HBABEATRY e FEEE AR G T a ko

“q

rs 2K

Fobo 9 A ANEEAE R (F=13.90,p<.000)~M & w5 &, fF&a &5
v (F=1038,p<.01) Ml | fFas e s (F=449,p<.05) " Rr | 5
#agy (F=1772,p<.001) * > 1’*4}&”&?%%’5“"‘ oot XFEFndn
H TR sEfEA | NG R (F=233,p=.127) 1 »fr2 LB F LR - A4
PR T ESEE Min E (202]) R FMAPER D AE T AL F LA
FRE p AFED & 7 fr Zimmermannl ¥ Iwanskil (2014) %7 7 % % -
RogAaw LAyt TRF FEHE R o b Kwon ¥ (2013) #34
- S ak=rl akc - B R L PR Ap A § A 2 PR e & 2V
(expressive suppression ) » & » § 4 4 4 Tivsed 37225 | (reappraisal ) 2_ i #
FORAAKFAR LA TAE DRI AMAL CARE WAL SRS

-

Eak R I G E SR B TR o A S gé& + ’Ejvt’ﬂ\[zﬂim'— rav'ﬁ,i'r
W e K2 piag e R R4 CfE RS FRLAOLR
4@%@%&&.@pi»me¢&mpwﬁﬁp THIRT 4t R

S
AEFERT A A RFEHEY om Kwon & A FraF T & 4 3% vk anig * g

FLRFHFLR 20 T ARG AFLERT 202 2 Ry
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i@ * et ¥ Zimmermannl £2 Iwanskil(2014 )&= 3 %% % o 2 Tamres % (2002 )

S ATEPFE IR > H At ARy @ Ty ) e o
oG i LT OER o B AT TR R - o e

Nolen-Hoeksema(2012);}F| SRR e U SR e i& el al i B W E LU
Yip £ Martin(2006 )3 I~ & 4 1wt de < F § 4 455 # B ol 5547 £ (emotional
intelligence) o = A HFZ 3 ¢ » {FHTES o R1ER » A7 7 R EHFF N
ER G LA RFETE TR E DR Y - P ko NF R TG APEA Y
LR TR Y e Sk S RS L R
B u AFgA e s P2 L8 2wy g AT ETE Y 2
I8 Al- ko

AEFOLERHE NG LB AL EELAZF P EREFD *gfﬁgoﬁ?“iéﬁ-
W&l v g w2 SEL & % (r=.17,p<.01 »SEL % %7 & p A g 12 (r=.10,
p<.01>‘rﬂ;*\’%jf%'J(r—.13,p<.Ol)r’“"s REMAE T (r=.16,p<.01)-~
"l &, (r=15,p<.01) T A kw7  (r=.16,p<.01) 5% 1A
FLAM - LR F R L e gz TR MG, 2 SELE4 (r=.17,p
<.01)‘SEL—%%‘l 1 B *\"F?IE’_J(r—.09,p<.Ol)rﬁﬂ‘?f’%jr=.l§,p<.01)‘
Pawge 2@l T, (r=.19,p<.01)~Tqls Lo (r=.16,p<.01 )T £ %
AR HTT ) (r=15,p<.01) BHEREFLAM o LFEFHp I L w g
2 T2 nwig  WSELZ% (r=.14,p<01)SELZ %7 e pAgm
(r=.10,p<.01 )" g AR (r=.09,p<.01)" A& xR 23 v ,(r=.12,
p<O0L) T4l &  (r=.13,p<.01)~T A w7 | (r=.16,p<.01)
SR RBED A -

XEFHEHPA DL e LB SRS R (r=23,p<.01)> "L &
ERE R (r=23,p<0l)~T#w  FEaERE (r=.12,p<.01) " BRI
FaEA sk (r=.16,p<.01)~T R %\ﬁ’zr/ FEAE R (r=.18,p<.01) 7~
EMEFIAPM ‘“’”#‘ ¥ J Nl @ R AT r&““*"Ti#» RE T B R A
(r=.23,p<.01)\'i5*‘:’%?ﬁ§i\1*" m'— R L (r=22,p<.01) " (r
=13, p<.01)~"RFr  (r=14,p<.01) "3z (r=.19,p<.01)> ¥ 5 &
FOL AR o XFF A DL » AT "rEr e R BEERERE (r
=22,p<0l)~ A& R hl g @ (r=22,p<.00)~" 1w (r=.10,
p<Ol)~TR¥r  (r=17,p<.01)~TEEEfE4A | (r=.15p<.01)> ™ 2 ¥

I AP RE o

IR O S K 2 SEL % % (r=.61,p<.01 )>SEL % % ¥ & p
5“?55"—J(V—-51,p<~01)‘rﬁ«*“%3%q(r—.53,p<.01)\ruf.%g T K
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(r=.52,p<.01)~"Hl¢ &% (r=44,p< 01)\rHﬁ;{%;‘w@;%ﬂifw(r:.49,

p<O01) « FMERBFLIAPM - XRFFHHA LN T2 w5 &, & SEL
2% (r=.61,p<.01)~ SEL%%F‘mrB*\? 2 (r=.52,p<.01) " p A% %,
(r=.52,p<. 0l )T+ & peapl 2817 (r=48,p<.01)T4]8 L v ,(r=.42,
p<O0l)~T Ay  (r=53,p<01) LREFLiAH - LHEE
AEFkamen Ty 2 SEL% 4% (r,=.37,p<.01)~SEL % % ¢ mrgA?mJ
(r=30,p<.01)~" g AFR (r=35p<.0l)" A xR 2:FF (r=.32,
p<O0L)~THls & ; (r=27,p<.01) T A % m 477 | (r=24,p<.01)
» BB FD #E&éwpé—*‘riﬁ*’%aﬂ%\wwﬂ'n{@#ﬁﬁSEL %(r=.32,p<.01)
SELZ4¢ ch p A8 (r=28p<0l)TaaAFE, (r=24p<01) "
Wi R GEE  (r=3Lp<0l)THE Lo (r=23,p<.00) T %% pw
Bt ) (r=24,p<.01) 52 RBF LM - LR F D& Logama TR
12f2id- 22 SEL% £(r=.52,p<.01 »SEL% % 7 &7 f A ¥ 52 (r=.40,p<.01)
TpARR (r=46,p<.01) T A FoRGEF  (r=44,p<.01)~" 8
Lo (r=40,p<01) " AR REEHT  (r=41,p<.01) FEREF LA
B o

’

= .4 §4mr1rﬁ-pf—°‘u'h‘~%§ R g H e i ihi & B orgr SEL % %

Je R L e? k4R 4 % 1345 Baron 2 Kenny (1986) 1387 4 %
BRI - PRAVEFRR ARE R 0 ¢ ARETHEFRR
R RZ o RS ERAAIE RA D IR I R M AR
FEEFT P AFIEDBERAT AT o R o BN I RPIEE O %
7R
T

=
AR

e iR AR, P AT T ie 7} HEB 20— Ben? AT Flo TR
DT oY Ak et AR e R E bR A RE S %z B o
e

e 297w o TR g FEASRE LY AR AL E8sHD A
B4 4w 5 e 9 g A H SEL $ % 5 %f%?" ek (B=.11,p<.01) (iZk:
Dea g2 fpaat ool Nt g @& Fyae vy j EFOL &
% (B=.22,p<.001) (/E82) &% > L—#”"?Héa‘vﬁ%mJ_rﬁ')E:ff’?é Sl 2
I g F D E R SEL 2 &7 5 BF ehE ok (B=43,p<.001)
(JEBe3) o ”‘i‘ur R AR ATY A FAF LRI L e
RAvZd SEL 2 % (ER4) AFFHFR > A F2Hpaaor e g Bl o
wg O ﬂp’%ﬁia\‘l* P BEH SEL F A& o 7 ek (Fionk) dur ff ik
#ci B=.10 (p<.001) ; #re%k chit fF hdcs B=.11 (p<.001) - %% Bx -
izl T a;;g]% e e (P A%0) 8 A FLHya Do
% SEL % % «h2 Boc% (B=.02,p=212) 57 (P &Ed B is.11% 2.02>
2 piEd ﬁim{g#ﬁpliﬁy‘*%)’ﬁz\%r 'gjf FriEa e g Ak
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B HwmE s w P s H SELE AT B ER Y Gehbd o T2 o de
T2 F] FoRRAE RS < B4 e J o e g AT P en SEL
_/%% j-z"-,‘l@‘,}g/i:@l‘?? o

LK AA

EAEgd o TRe g HHR &R HLid ZEANE &R g
¢l znard 37 (a3 2012 5 Riediger & Klipker, 2014 5 Sheppes & Gross,
2011) ~ Peegzns | (= % > 2004a; Barrett et al., 2001 ; Gross, 1998 ; Morrish
etal., 2018 ; Quoidbach etal., 2015) ~ T % B srpgh | (FE4F » 2016) %4
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