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Abstract

Taiwan i-Generation Panel Study (TIGPS) is a research project funded by a planning
and promotion grant from the National Science and Technology Council (NSTC). The
study focuses on changes in Taiwan’s digital society over the past two decades and
the broad impacts of digital tool use on the lives of adolescents in the i-Generation.
Guided by the theoretical framework of “digital ecosystem”, this project proposes

eight interrelated subprojects.

Beginning in 2023, the study has followed a cohort that includes seventh-grade
students and their families (parents and siblings aged 12—17), homeroom teachers and
subject teachers, as well as school administrators (principals or directors of academic
affairs). A two-phase longitudinal design spanning ten years will be implemented to
explore the self-concept, daily routine and behavioral performances, family and
parent—child interaction profile, parental involvement and parent—teacher alliances,
peers and social networks, school contexts and students’ health, digital experiences in
schools and academic achievement as well as online reading and school reading

strategy instruction among Taiwan i-generation.

With adolescents as the core microsystem, this study aims to explore the
interconnections between this microsystem and surrounding microsystems and
mesosystems, to capture the co-evolution dynamic of digital environments and
adolescent developmental trajectories, and to provide both scholars and society with a
more insightful understanding of—and concern for—Taiwan’s i-Generation

adolescents.

Keywords: Taiwan i-Generation; Panel Study; Digital Ecosystem Theory;

-Generation Comparative Studies
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I. Overview of the Project Plan

Since 1995, the early form of the Internet society has rapidly taken shape in
Taiwan over the course of the twenty-first century, evolving from a state of disorder
to one with increasingly clear contours. The Internet has become a comprehensive and
far-reaching force, giving rise to an entirely new configuration of human society.
Whether this network-based social structure can function in a stable and sustainable
manner depends crucially on the practice of “social action” by the broad population of
Internet users. In other words, the quality of the functioning of Internet society is
determined by the collective outcomes of the actions taken by each participant
engaged in social action online. Every “Internet social actor” must contribute their
own effort, insight, and action in order to jointly shape new social values and norms.
(Dery, 1996; Toffler, 1995; Talbott, 1995; Barrett, 1996) -

Adolescents of the digital generation have, throughout their entire developmental
process, become accustomed to a daily life in which the Internet is ubiquitous, online
access is available anytime and anywhere, and digital devices and tools are constantly
at hand. Opportunities for access are readily available to them at all times. As
described by Palfrey and Gasser (2008), these members of the digital generation who
are “born digital” live lives that are deeply intertwined with digital technologies and
products. They have been referred to as the “i-Generation” (iGen; Twenge, 2017) or
as “digital natives” (Prensky, 2001).

In contrast, the parents of these digital-generation adolescents belong to what
Prensky described as “digital immigrants”—those who came of age before the digital
era. As caregivers and educators of digital natives, these adults, who simultaneously
hold the dual identities of digital immigrants and parents of digital-generation
adolescents, have personally witnessed the emergence of Internet-based digital society
from its inception. Over time, they have worked diligently to learn and master digital

tools in order to integrate smoothly into the contexts of digital social life.



Within this process, beyond the use of digital tools and the development of
digital competencies, an important question arises: have adolescents’ values,
worldviews, interpersonal relationships, and life choices begun to differ from those of
previous generations (Twenge, 2017)? This moment thus represents a critical point at
which such questions must be examined in greater depth.

At its early stage, Internet society emphasized respect for the individuality of
each Internet user and the equality of “social status” among individuals. In recent
years, however, the operation of social media platforms has increasingly reinforced
homophilous connections among individuals with similar interests. The emergence of
echo chambers formed by like-minded groups online has made the exchange and
circulation of information and opinions more likely to cater to shared preferences. As
a result, social media platforms often become “fuel stations” for one’s own group.
Social networking sites are no longer merely intermediary spaces for making friends;
through the outcomes of “Internet users’ social action practices,” they have been
“endowed” with unintended functions that are significantly reshaping how
contemporary society coordinates innovation, produces goods, and provides services
in everyday social life.

From this perspective, when adolescents spend substantial amounts of time
engaging in online social spaces while remaining largely unaware of the mechanisms
governing interaction within them, they may be gradually “disciplined” into becoming
loyal supporters of this digital system. In doing so, they may come to accept only
particular value orientations, thereby further entrenching the positions of already
advantaged groups. Viewed in this light, a critical question emerges: do online social
media open windows of unlimited opportunity for adolescents, connecting them to
expansive arenas of online social action, or do they instead become institutions that
tightly confine adolescents’ minds and behaviors? As contemporary society moves at
full speed toward digitalization, this phenomenon and its future trajectory warrant

careful and in-depth examination to explore its possible paths of development.



In view of the fact that existing adolescent longitudinal studies in Taiwan—such
as the Taiwan Youth Project (TYP) and the Taiwan Education Panel Survey
(TEPS)—were largely initiated around the year 2000, and considering the substantial
changes in Taiwan’s digital society over the past two decades as well as the broad
impacts of digital tool use on the lives of digital-generation adolescents, it has become
necessary at this juncture to launch a new wave of longitudinal research on adolescent
life-course development.

Guided by the concepts of digital natives and digital immigrants, and informed
by ecological systems theory, the research team revisits theoretical perspectives
related to adolescent life-course research and, on this basis, proposes the theoretical
framework of the present project: digital ecosystem theory. This project advances an
updated version of the digital ecosystem model, which first emphasizes the
importance of attending to adolescents’ diverse activity experiences within digital
ecological environments. These include, for example, time spent using the Internet;
experiential perceptions related to browsing and posting content on social media;
intergenerational digital interactions between parents and children; experiences with
digital learning; as well as digitally mediated internalizing and externalizing problem
behaviors. The project further formulates specific hypotheses regarding the processes
through which these activity experiences influence adolescents’ adaptive
development.

Starting from five characteristics of digital ecological environments—
customized digital life experiences, permeability and the blurring of boundaries
between systems, digital divides at both individual and systemic levels, the
traceability of personal privacy, and improvisational thinking and the maximization of
expectations—the project draws on these characteristics to organize eight subprojects.
These subprojects focus on the domains of self-concept; daily time use; family
dynamics and parent—child interaction profiles; parental involvement and
parent—teacher alliances; peer relationships and social networks; school contexts and

mental health; digital experiences on campus and academic achievement; as well as
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online reading and school-based reading strategy instruction. Through this structure,
the project seeks to examine in depth the diverse patterns of adaptive development
among Taiwan’s digital-generation adolescents, to capture the co-evolving dynamics
between digital environments and adolescent life-course development, and to provide
scholars and society with more insightful understanding of—and concern

for—Taiwan’s digital-generation adolescents.



II. Survey Content: Sampling Design, Sampling Procedures,
and Results

Grounded in the framework of ecological systems theory, this project will
conduct an innovative, multi-dimensional, multi-level, and cross—life-stage
longitudinal survey of Taiwan’s digital-generation adolescents over a ten-year period
(2023-2032), implemented in two phases (Phase I: 2023-2027; Phase II: 2028-2032).

The study sample includes seventh-grade students enrolled in junior high schools
across Taiwan in 2023, as well as their family members (both parents and siblings
aged 10-17), homeroom teachers, subject teachers, and school administrators. Phase I
covers early to middle adolescence (from seventh grade to the second year of senior
high school) and focuses on individuals, families, classrooms, schools, and digital
environments as the primary units of investigation. This phase is structured around the
eight interrelated subproject themes described above.

Phase II spans late adolescence to early adulthood (from the third year of senior
high school to the fourth year of university) and expands the scope of investigation to
include educational transitions (such as entry into higher education, employment,
school dropout, and transitions between education and work), intimate relationships,
and career planning (including part-time work, preparation for employment, and
preparation for further study). Through this two-phase design, the project aims to
capture the co-evolving dynamics between digital environments and life-course
development.

The present implementation corresponds to Phase I of the five-year project
(2023-2027). Data collection on students, teachers, and schools will be conducted in
collaboration with the National Academy for Educational Research (NAER; hereafter
referred to as NAER). In addition, data will be collected on students’ families of
origin, including individual-level information on parents and siblings within the

household.



In response to the curriculum reform under the 12-Year Basic Education
framework, NAER has established the Taiwan Assessment of Student Achievement:
Longitudinal Study (TASAL), which is scheduled to begin tracking a cohort of
seventh-grade students in 2023 in order to continuously assess the implementation
and outcomes of the 108 Curriculum Guidelines. The student, teacher, and school
samples, as well as the planned timeline of the present project, are fully aligned with
those of NAER’s TASAL. Accordingly, the two projects will collaborate in the
collection of data for these components. At the same time, with parental consent
obtained through the participating students, the project will further collect data from
students’ parents and siblings.

The sampling design and sampling results for 2024 (final sample), as well as the
sampling procedures and weighting of participants in the questionnaire survey and
assessment tests, are described below.

1. Definition of the Student Target Population

This project is a longitudinal study that aims to make inferences about the
target population in the baseline year (First Year). The baseline target population
is defined as seventh-grade students in Taiwan who entered school in the
2022-2023 academic year (Academic Year 111).

The sampling frame of schools was constructed using the School Directory
and Basic School Information for Academic Year 111 obtained from the
Ministry of Education Statistics Department (2023). After merging the school
roster with the required stratification and sampling information, several types of
schools were excluded from the sampling frame. These exclusions included
special education schools; schools without a junior high division; correctional
facilities and military or police schools; schools for children of Taiwanese
businesspeople in Mainland China; overseas Taiwanese schools; and
non-school-based experimental education institutions. In addition, schools with
fewer than five seventh-grade students (exclusive) were excluded.

At the class and student levels, special classes (e.g., gifted classes, sports
9



classes, and arts talent classes) were excluded. Students with disabilities that
prevented them from completing the assessment were also excluded; however,
students with hearing impairments who were able to participate in the
assessment were retained. After applying all exclusion criteria, a total of 947
schools were included in the baseline sampling frame and constituted the
population of schools eligible for sampling in this study.

2. Two-Stage Stratified Cluster Sampling

In the baseline year, this project employed a stratified two-stage cluster
sampling design. In the first stage, target schools were selected within each
stratum. In the second stage, classes were selected within the schools chosen in
the first stage.

At the first stage, the explicit stratification factors for school selection
included three dimensions. The first stratification factor was the digital
development classification of townships, published by the National Development
Council for the year 2020 (United Marketing Research Inc., 2020). This
classification consists of four categories: digitally mature areas, digitally
emerging areas, digitally developing areas, and digitally nascent areas. The
second stratification factor was school type, categorized as public or private,
resulting in two strata. The third stratification factor was whether a school was
located in an Indigenous area, as defined by the Executive Yuan (2002), which
designated 30 mountainous townships and 25 plains townships (cities/counties)
as Indigenous areas. Schools were therefore classified as either Indigenous-area
schools or non-Indigenous-area schools, forming two strata.

In principle, the combination of these three explicit stratification factors
resulted in a total of 16 strata. However, in practice, some strata did not contain
any schools in the sampling frame, while others contained only a very small
number of schools (e.g., one to four schools). Consequently, strata with similar
characteristics were combined. As a result, school sampling was ultimately

conducted using 10 strata.
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After the strata were finalized and the target number of schools to be
sampled within each stratum was determined, schools within each explicit
stratum were selected using systematic sampling with probability proportional to
size (PPS), where school size was defined by student enrollment.

In the second stage, two classes were randomly selected from each sampled
school, and all students within the selected classes were included in the
assessment. If a sampled school declined to participate in the study, a
replacement school with a similar enrollment size and an adjacent position in the
sampling order was approached as a substitute. This replacement process
continued until a participating school was successfully recruited.

3. Weights

This project employed a stratified two-stage (multistage) sampling design.
Accordingly, the overall student weight is constructed by combining the base
weights at the school, class, and student levels, along with their corresponding
adjustment (calibration) weights. The weighting scheme can be expressed as

follows:

Wrorgjy = (WFscr ey X WAscr i) X WFeragjy X WAcracpy) X WFsry iy
X WAsry i) (D

WF denotes the weight factor, also referred to as the base weight, while WA
represents the weight adjustment applied to sampled units(e.g., schools, classes,
or students) that were selected but did not respond due to absence or
nonresponse.

The overall student sampling weight—where student i(i = 1...n;) is nested
within class j(j = 1...n;), and class j belongs to school k(k = 1...K)(K denotes
the total number of sampled schools.) —is constructed as the product of the
school base weight, class base weight, and student base weight, together with
their corresponding adjustment weights. These components are denoted as
WFscheys, WFeracy, and WAgry i), respectively. Specifically, the first

component, WFscy i), 1s defined as the inverse of the selection probability of
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school k, which can be expressed as follows:

Np
npXNpg

(2)

WFgcy(xy denotes the selection probability of school within stratum multiplied

WFscy (k) —

by the inverse of the number of selections. In this expression, N, represents the
total number of students in stratum; n;, denotes the number of sampled schools
in stratum h = 1,...H; and N, denotes the number of students in school k
within stratum. In addition, WAgcy ., serves as the adjustment weight applied
when a sampled school within a given stratum is absent or does not participate,

and can be expressed as follows:

Npp TN

WAscr i) = lpnhp = Npm = 1 3)
np

WAscr iy = ;iz Npm =0 4)

When there are nonparticipating schools within a stratum (i.e., greater than 1), as
shown in Equation (3), the adjustment weight is calculated as the sum of the
number of participating schools nj,, and the number of nonparticipating schools
Npm > divided by the number of participating schools n;,,. In contrast, when
there are no nonparticipating schools within a stratum (i.e., ny,, = 0), as shown
in Equation (4), the adjustment weight is set to 1.

The second component, WF;, (), represents the inverse of the conditional
probability that class j is selected given that school k has been selected to
participate. It is defined as the total number of classes within school, denoted by
C;, devided by the number of sampled classes c;, and can be expressed as
follows: C

WFCLAU) = C_j (5)

In this project, the number of sampled classes ¢; was mostly either one or two
classes per school. In addition, WA¢;4(;, serves as the adjustment weight

applied when a sampled class is absent or does not participate, and can be

expressed as follows:

1

cjplej

(6)

cj, denotes the number of participating classes among the sampled classes c;.
12
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When the number of sampled classes equals the number of participating classes,
the adjustment weight is equal to 1; otherwise, the adjustment is applied
according to the number of nonparticipating classes. Finally, the third
component,

Finally, the third component, WFgr(;) represents the inverse of the conditional
probability that student i is selected given that class j has been selected to
participate. In general, all students within a sampled class are included in the
survey; therefore, the corresponding base weight is typically equal to 1. This can
be expressed as follows:

WFSTU(i) =1 (7)

In addition, WAgry ;) represents the adjustment weight applied to students
within a sampled class when student absence occurs. The adjustment weight can
be expressed as follows:

iP +Sim
WAty = =" (8)
Equation (8) defines the adjustment weight as the sum of the number of
participating students and the number of students who were expected to

participate but were absent, divided by the number of participating students.

The overall student weight is typically used to estimate population-level student
outcomes. However, when researchers apply certain sample-sensitive statistical
methods, normalized weights—also referred to as student house weights—are
often used to avoid inflation of the effective sample size and its impact on
variance estimation. The concept of normalized weights is to apply a linear
transformation that rescales the total student weights so that their sum equals the

total sample size (Rutkowski et al., 2010).

i. Actual Sample Selection and Number of Survey Participants

In the baseline year, following the two-stage stratified cluster sampling
procedure and the processes of school recruitment and replacement, a total of

179 schools and 345 classes formally agreed to participate in the study.
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Subsequently, based on the participating schools, student rosters were collected
for the first-year survey. These rosters included information such as students’
names, class, special education status and type, and eligibility for assessment. In
total, 9,357 students were listed in the initial student rosters.

On the actual assessment days at schools, however, 33 students transferred
into the sampled schools, 343 students were absent, 1 student changed classes,
and 24 students transferred to other schools. As a result, 9,390 student survey
accounts were generated in total.

After excluding students who did not participate in either the academic
assessments or the questionnaire survey throughout the study period (i.e.,
students who were absent, changed classes, transferred schools, and one newly
transferred student who did not participate), as well as students with disabilities
who were unable to complete the assessments (23 students), the final number of
valid participating seventh-grade students in the baseline year was 9,009.

In the second year of this project, the same cohort of students who
participated as seventh graders in the baseline year was continuously followed as
they advanced to eighth grade, in order to examine their survey responses and
academic achievement outcomes. Among the 179 schools that participated in the
baseline year, one school indicated that it would not participate in the assessment
survey in the second year. As a result, a total of 178 schools and 343 classes
participated in the second year of the study.

In total, 9,336 student survey accounts were generated. After excluding 358
students who did not participate in the subject assessments or questionnaire
surveys due to various types of absence, 24 students who transferred to other
schools, and 20 students with special needs who were unable to take the
assessments (note: some students might be excluded for more than one reason),
the final number of valid participants in the second year was 8,968 students.

The background distributions of seventh-grade students collected in the first

year and eighth-grade students collected in the second year are presented in
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Table 1-1. Among the 9,009 seventh-grade students surveyed in the first
(baseline) year, 4,615 were male and 4,394 were female; 8,497 were
non-Indigenous students and 512 were Indigenous students; and 8,494 were
non-new-immigrant students and 515 were new-immigrant students. Similarly,
among the 8,968 eighth-grade students surveyed in the second year, 4,583 were
male and 4,385 were female; 8,471 were non-Indigenous students and 497 were
Indigenous students; and 8,461 were non-new-immigrant students and 507 were
new-immigrant students.

Overall, the student samples collected across the first and second years of
the project demonstrate a broadly balanced demographic distribution in terms of
gender and ethnic background.

In addition, some classes included students who transferred into the schools
during the assessment period. Accordingly, when restricting the sample to
students who participated in assessments or surveys in both years, a total of
8,419 students were retained. The demographic distribution of these students is
shown in Table 1-2.

This subsample consisted of 4,299 male and 4,120 female students; 7,980
non-Indigenous and 439 Indigenous students; and 7,938 non—new-immigrant and
481 new-immigrant students. Overall, the number of valid cases among students
participating in both years remained substantial, and the demographic
distributions were highly similar across the two waves.

Tables 1-3, 1-5, and 1-7 present the distributions of seventh- and
eighth-grade students across different counties and cities, levels of digital
development, and remoteness status. Tables 1-4, 1-6, and 1-8 summarize the
corresponding distributions for students who participated in both years, across
the same geographic regions, digital development levels, and remoteness
classifications.

The results indicate that, regardless of whether the sample includes all

seventh- and eighth-grade students or is restricted to students who participated in
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both years, the distributions broadly cover different types of regions and remain
highly comparable across groups. Although the second-year follow-up sample
contains a small amount of attrition, this does not substantially affect the
representativeness of the sample or the validity of inferences drawn from the

baseline (first-year) population.

Table 1-1 Distribution of Demographic Characteristics of Valid Participating Students

Grade 7 Grade 8

Number Percentage (%) Number Percentage (%)
Gender Male 4,615 51.2 4,583 51.1
Female 4,394 48.8 4,385 48.9
Indigenous No 8,497 94.3 8,471 94.5
status Yes 512 5.7 497 5.5
New immigrant No 8,494 94.3 8,461 94.4
status Yes 515 5.7 507 5.6
Total 9,009 100 8,968 100

Table 1-2 Distribution in Both Years of Assessments or Surveys

Participating in both years

Number Percentage (%)
Gend Male 4,299 51.1
eneet Female 4,120 48.9
Indigenous status No 7,980 94.8
Yes 439 5.2
New immigrant status No 7,938 94.3
Yes 431 5.7
Total 8,419 100

Note. Background characteristics are based on Grade 8 student data in 2024.

16



Table 1-3 Distribution of Valid Student Participants by Geographic Region and

County/City
Grade 7 Grade 8
Geographic region Number Percentage (%) Number Percentage (%)

/ County or city

Central region 2392 26.6 2394 26.7
Nantou County 206 2.3 199 2.2
Miaoli County 206 2.3 202 2.3
Yunlin County 49 0.5 49 0.5
Changhua County 514 5.7 519 5.8
Taichung City 1417 15.7 1425 15.9
Northern region 3605 40.0 3541 39.5
Yilan County 93 1.0 103 1.1
Taoyuan City 748 8.3 772 8.6
Keelung City 84 0.9 84 0.9
New Taipei City 1273 14.1 1248 13.9
Hsinchu City 111 1.2 110 1.2
Hsinchu County 272 3.0 211 24
Taipei City 1024 11.4 1013 11.3
Eastern region 519 5.8 529 5.9
Hualien County 291 3.2 295 33
Kinmen County 39 0.4 44 0.5
Taitung County 189 2.1 190 2.1
Southern region 2493 27.7 2504 27.9
Pingtung County 141 1.6 141 1.6
Kaohsiung City 1036 11.5 1021 11.4
Chiayi City 183 2.0 186 2.1
Chiayi County 279 3.1 282 3.1
Tainan City 765 8.5 778 8.7
Penghu County &9 1.0 96 1.1
Total 9009 100 8968 100




Table 1-5 Distribution of Valid Participating Students by Digital Development Region

Grade 7 Grade 8
Digital development region Number Percentage (%) Number Percentage (%)
Digitally Mature Area 5593 62.1 5572 62.1
Digitally Emerging Area 831 9.2 797 8.9
Digitally Nascent Area 453 5.0 462 5.2
Digitally Developing Area 2132 23.7 2137 23.8
Total 9009 100 8968 100

Table 1-6 Distribution of Students Participating in Both Years of Assessments
or Surveys by Digital Development Area

Participating in both years

Digital development region Number Percentage (%)
Digitally Mature Area 5279 62.7
Digitally Emerging Area 731 8.7
Digitally Nascent Area 406 4.8
Digitally Developing Area 2003 23.8
Total 8419 100

Table 1-7 Distribution of Valid Student Participants by Remoteness Status

Grade 7 Grade 8
Remoteness status ~ Number Percentage (%) Number Percentage (%)
Non-remote areas 8297 92.1 8233 91.8
Special remote areas 39 0.4 40 0.4
Remote areas 581 6.4 605 6.7
Extremely remote areas 92 1.0 90 1.0
Total 9009 100 8968 100

Table 1-8 Distribution of Students Participating in Both Years of Assessments or
Surveys by Remoteness Status

Participating in both years

Remoteness status Number Percentage (%)
Non-remote areas 7769 92.3
Special remote areas 36 0.4
Remote areas 535 6.4
Extremely remote areas 79 0.9
Total 8419 100
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II1.Survey Implementation Procedures and Results
This project has collected one wave of data annually since 2023. The second
wave of the first phase was conducted between late May and late June 2024. Data
were collected at multiple levels, including schools, teachers, students, and their
families (two primary caregivers and siblings aged 12—17). The data collection
procedures and actual sample sizes for each level are described below.
i. Schools
The school questionnaire survey was conducted from May 20 to June 30 of the
same year. A total of 178 paper-based questionnaires were distributed, and 167
completed questionnaires were returned. At each school, the questionnaire was
completed by either the principal or the director of academic affairs and returned by
mail to the Assessment Center of the National Academy for Educational Research, the
project’s collaborating institution. All mailing costs were covered by the project.
ii. Homeroom Teachers and Subject Teachers
The teacher questionnaire survey, including both homeroom teachers and subject
teachers, was conducted during the same period as the school questionnaire, from
May 20 to June 30. A total of 343 seventh-grade classes were sampled from 178
schools nationwide, with one to two classes selected from each school. The survey
targeted the homeroom teacher of each class as well as subject teachers in six subjects:
Chinese, English, Mathematics, Social Studies, Science, and Information Technology.
iii. Eighth-Grade Students
Students completed the assessments in school computer classrooms using a
class-based online testing format. For each class, the assessment sequence began with
the TASAL academic literacy assessment, followed by completion of the
project-designed questionnaire via an online link. After completing the questionnaire,
students submitted their responses electronically. The student survey was conducted
from May 20 to June 14. After data processing by the project team, a total of 8,968

student questionnaires were distributed, of which 8,893 completed student
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questionnaires were successfully collected.
iv. Students’ Families
The project invited each participating student’s two primary caregivers and up to
three siblings to complete caregiver and sibling questionnaires. Paper-based
questionnaires were distributed by students, who brought them home for completion
by their two primary caregivers and siblings aged 13-19, using questionnaires
designed by the project. After completion, the questionnaires were returned to the
school by the students and mailed to the project team with assistance from homeroom

teachers.
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IV.Data Verification Records

The data verification records document questionnaire responses that were
flagged as potentially problematic during the data checking process. However, after
cross-checking with the original questionnaires, these cases were confirmed not to be
data entry errors or other forms of human error, but rather valid responses provided by
the respondents. Therefore, in accordance with the principle of preserving the original
data, no modifications were made to these responses. Instead, the identified cases

were documented and retained for users’ reference.

Variable: bks2
Question: s2. What is the marital status of your biological parents?
IDs flagged for review: Numerous cases (not listed individually)

Flagged value: 11

Description and resolution: Responses to this item frequently included selections such
as “both,” living with both parents without specifying
marital status, or single-parent households. Attention is
required when using this data.

Variable: bs14

Question: s14.The following questions ask about your interactions with
classmates online and in real life. Please write down the seat numbers of the
classmates you like most and least, you may select up to five classmates for each
question.

s14a. Which classmates do you like to interact with online (e.g., playing games
together, talking on the phone, chatting)?

s14b. Which classmates do you dislike interacting with online?

sl4c. Which classmates do you like to interact with in real life (not online) (e.g.,

working in the same group, eating together, discussing schoolwork, sharing
personal thoughts)?
s14d. Which classmates do you dislike interacting with in real life (not online)?

IDs flagged for review: Numerous cases (not listed individually)

Flagged value:

Description and resolution:Cases with duplicate seat numbers were removed,
recoded as -4, and labeled as None. Attention is required

when using this data.
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Variable: bs16 ~ bks16

Question: s16. What expectations do your parents have regarding your

academic performance?

IDs flagged for review: Numerous cases (not listed individually)

Flagged value: 5

Description and resolution: For option (6) “Other (please specify)”, responses
included a wide range of entries such as “above 70,”
“just do your best,” “20,” and other answers. After
reviewing the questionnaires, these responses were
confirmed to have been provided by the respondents and

were therefore retained in their original form. Attention is

required when using this data.

Variable: bs60a, bs60b
Question: s60a. Over the past month, on school days , what time do you usually

go to bed? hour min
s60b. Over the past month, on school days, what time do you usually wake

up?__ _hour __ min

IDs flagged for review: Numerous cases (not listed individually)

Flagged value:

Description and resolution: During data validation, cases in which bedtime and
wake-up time were identical were recoded as —99. For
responses in which adding 12 hours to the reported
bedtime resulted in a plausible value, the bedtime was
adjusted by adding 12 hours. All other data were left

unchanged. Attention is required when using this data.
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Variable: bs60c, bs60d
Question: s60c. Over the past month, on non-school days, what time do you
usuallygotobed? ~ hour  min
S60d. Over the past month, on non-school days, what time do you
usually wake up? hour min
IDs flagged for review: Numerous cases (not listed individually)

Flagged value:

Description and resolution: During data validation, cases in which bedtime and
wake-up time were identical were recoded as —99. All
other data were left unchanged. Attention is required

when using this data.

Variable: bs62
Question: s62. What is your current height? cm

IDs flagged for review: Numerous cases (not listed individually)

Flagged value:
Description and resolution: During data validation, only extreme values—such as

entries exceeding three digits or values below 100—were

recoded as —99. All other data were left unchanged.

Attention is required when using this data.

Variable: bs63

Question: s63. What is your current weight? kg

IDs flagged for review: Numerous cases (not listed individually)

Flagged value:

Description and resolution: During data validation, only extreme values—such as
entries exceeding three digits or values below 20—were
recoded as —99. All other data were left unchanged.
Attention is required when using this data.
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2.3 kg 1588 17.8
3. 8BRS 2723 30.6
4. 1t 2839 31.9
9. ik E 40 0.4
w 8905 100.0
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sl9e. & € 2 FL a3k i g 4

e R A ()
1. % @ & 2077 233
2. * =2 & 2562 28.8
3. By @B 2 3003 33.7
4. x@ & 1223 13.7
9. #iEE 40 0.4
B3 8905 100.0
SIOf, R E g PSR EARL/EL

= A (%)
1. i*% @ & 4757 53.4
2. 7 =2 & 2543 28.6
3. By @B 2 1004 11.3
4. @& 561 6.3
9. #ikE 40 0.4
B3 8905 100.0
s19g. RE € TP A Rt ikt

e F A (%)
1. <% @ & 1924 21.6
2. A @ L 2370 26.6
3. BE 2 4 2997 33.7
4. 2@ & 1574 17.7
9. #iEE 40 4
B 8905 100.0
SI9h. FE § §A 5 b

Y FAR (%)
1. 2% @2 & 1715 19.3
2. AL Bk 643 7.2
3. BE L 799 9.0
4, x@ & 3278 36.8
9. BiEE 40 0.4
B 8905 100.0
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SI9i. FE & §TAF 2k 0 bR RS S %4 A KH

= i A (%)
1. %% 3 & 1787 20.1
2.2 5 g 1620 18.2
3. BEp 2 2587 29.1
4. g 8 2871 32.2
9. BBE 40 0.4
a3t 8905 100.0
s19j. #& g PRI OREHPE S HE T
e

= i A (%)
1. %7 @ & 2572 28.9
2.7 Ak 2308 25.9
3. BE# 2 2359 26.5
4. B 8 1626 18.3
9. BAE 40 0.4
a3t 8905 100.0

pFR— R 0.848
7 %R © Adapted from: Cheung, C.S. & Pomerantz, E.M. (2011). Parents' Involvement in
Children's Learning in the United States and China: Implication for Children's Academic and

Emotional Adjustment. Child Development

S20a. WL g R IR §F G 0T R 7 (kA ]
s20b. B 3% b g o 3RP IRIEIE G X F T RS 9 [#c %% ]

s20aa /s20ba. € R E_in P APFIGET L e P ARG F

§ % 4545
= #c B A (%) = #x B A (%)

1. jEk 2714 30.5 1. jEk 2240 252
2. B 2337 26.2 2. 2066 23.2
3. F p* 1706 19.2 3. F p* 1906 21.4
4, =% 1823 20.5 4, = 2418 27.2
5. % g 308 3.5 5. i 255 2.9
9. RRBE 17 0.2 9. BikEE 20 0.2
Rt 8905 100.0 Rt 8905 100.0
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s20ab / s20bb. € '] i% + e pE ok B

g% 45 45

= e A (%) = # B (%)
1. 2793 31.4 1. 2298 25.8
2. % 2285 25.7 2. % 2120 23.8
3. % P& 1619 18.2 3. % P& 1861 20.9
4. =% 1894 21.3 4. =% 2364 26.5
5. % g 297 33 5. % g 241 2.7
9. B/RE 17 0.2 9. BiEkEE 21 0.2
kX 8905 100.0 kX 8905 100.0
s20ac /s20bc. § frin— A=Frgepe b 54 ip B A @
2 2 5 45

= ¥ A (%) B PR (%)
1. 1896 21.3 1. jE 1751 19.7
2. 1987 22.3 2. B 2041 22.9
3. 3 B 2264 25.4 3. F p* 2347 26.4
4, =% 2396 26.9 4. &= 2458 27.6
5. % g 345 3.9 5. R g 287 3.2
9. BRE 17 0.2 9. BRE 21 0.2
ke 8905 100.0 Rt 8905 100.0
s20ad /s20bd. § Fg in— Az b e B TR A T E
2 2 5 45

= ¥ 7oA (%) = ¥ Bt (%)
1. jEk 3779 42.4 1. jEk 3361 37.7
2. B 2375 26.7 2. B 2333 26.2
3. 3 B 1481 16.6 3. F p* 1730 19.4
4, =% 899 10.1 4. &= 1178 13.2
5. R H 354 4.0 5. g 282 3.2
9. BRE 17 0.2 9. BRE 21 0.2
ke 8905 100.0 Rt 8905 100.0




s20ae / s20be. § Bkjp-in b 4

g2 45 45

= #K A (%) = #K B (%)
1. 4090 45.9 [V N 4141 46.5
2. R 2254 25.3 2. 2445 27.5
3. % P& 1547 17.4 3. % P& 1332 15.0
4. =% 596 6.7 4. =% 633 7.1
5. 401 4.5 5. A+ 333 3.7
9. HBE 17 0.2 9. HBE 21 0.2
a3 8905 100.0 kA 8905 100.0
s20af / s20bf. e im3dzh @ * e pe iAo
§ % 5 45

= # A (%) g A (%)
1. 3729 41.9 1. 3260 36.6
2. B 2172 24.4 2. B 2241 25.2
3. 3 B 1581 17.8 3. 3 B 1773 19.9
4. = 1050 11.8 4, =% 1319 14.8
5. R H 355 4.0 5. R g 291 33
9. HiAE 18 0.2 9. HiAkE 21 0.2
ko 8905 100.0 kR 8905 100.0
s20ag/s20bg. e in g € A 4 EE AL (40 PR~ M)
§ % 5 45

ES 'S A (%) = A (%)
1. 1308 14.7 1. 982 11.0
2. B 1368 15.4 2. B 1161 13.0
3. 3 B 2190 24.6 3. 3 B 2102 23.6
4. = 3591 40.3 4, =% 4222 47.4
5. R H 431 4.8 5. R g 417 4.7
9. HiAE 28 0.3 9. HiAkE 21 0.2
ke 17 0.2 ke 8905 100.0
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s20ah /s20bh. # < FdkEXF ¢ FlZ F ®da § 2 FEE
g% 45 45
= e A (%) = # BAY (%)
1. 1963 22.0 1. 1685 18.9
2. % 1726 19.4 2. % 1605 18.0
3. % P& 2002 22.5 3. % P& 2048 23.0
4. =% 2779 31.2 4. =% 3181 35.7
5. % i # 418 4.7 5. % g 365 4.1
9. B/RE 17 0.2 9. BiEkEE 21 0.2
kX 8905 100.0 kX 8905 100.0
s20ai / s20bi. € A* i% ffe b At A
§ % 3545
= ¥ A (%) B PR (%)
1. 2943 33.0 1. jE 2650 29.8
2. B 2151 24.2 2. B 2170 24.4
3. 3 B 1838 20.6 3. F p* 1958 22.0
4, =% 1599 18.0 4, =% 1809 20.3
5. % g 357 4.0 5. i 297 33
9. RRBE 17 0.2 9. HRBE 21 0.2
Rt 8905 100.0 Rt 8905 100.0
s20aj / s20bj. ¢ & 'ﬁ i m}b'g’,ﬁﬁgc{@’—
§ % 15 45
= #c B A (%) = #ic B A (%)
1. jEk 6400 71.9 1. jEk 6030 67.7
2. 1010 11.3 2. B 1157 13.0
3. F p* 606 6.8 3. F p* 763 8.6
4. =% 508 5.7 4, =% 632 7.1
5. % g 364 4.1 5. % i 303 3.4
9. RRE 17 0.2 9. RRBE 21 0.2
Rt 8905 100.0 Rt 8905 100.0
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s20ak / s20bk. € F] i ix b eq § § ix
g% 45 45

= e A (%) = # BAY (%)
1. gk 4347 48.8 1. 3920 44.0
2. & 2065 23.2 2. % 2056 23.1
3. y P 1263 14.2 3. 7 P 1473 16.5
4. &% 881 9.9 4. =¥ 1164 13.1
5. % g 332 3.7 5. % g 271 3.0
9. B/RE 17 0.2 9. HBE 21 0.2
Bt 8905 100.0 kX 8905 100.0
s20al /s20bl. ¢ %] & i% Ry @ foifdefrR
§ % 4545

= #c A (%) = ¥ A (%)
1. 6379 71.6 1. jE 5993 67.3
2. 888 10.0 2. 1132 12.7
3. F p* 569 6.4 3. F p* 664 7.5
4, =% 360 4.0 4, =% 462 5.2
5. i 692 7.8 5. % i 633 7.1
9. RRBE 17 0.2 9. HRBE 21 0.2
Bt 8905 100.0 B3t 8905 100.0
[#ci-%c %]

pFR— 3t 092
M p
LB

2.Livingstone, S., & Helsper, E. J. (2008). Parental mediation of children's internet use. Journal of
broadcasting & electronic media, 52(4), 581-599.
3.Dhir, A., & Khalil, A. (2018). Underpinnings of internet parenting styles: The development and

validation of the internet parenting scale using repeated cross-sectional studies. Journal of Educational
Computing Research, 56(7), 1149-1175.
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21 AT P (2 FP) FHGE IS OERF RRLTER 9

2la. A2 F FE TR PFHR

= #c B A (%)
1. i 1717 19.3
2.0.5 ) pFErp 2281 25.6
3.0.5-1 ] B p 1963 22.0
4.1-1.5 | g p 1281 14.4
5.1.5-2 ) g p 773 8.7
6.2-2.5 /| B 207 2.3
7.2.5-3 ) B 316 3.5
8.3-3.5 ] B 101 1.1
9.3.5-4 /| P 55 0.6
10. 4-4.5 -] pF 2 p 37 0.4
11.4.5-5 /] prrip 3] 0.3
12.5 /) pFrz b 115 1.3
9. BB E 28 0.3
Bt 8905 100.0
s21b. & B & L R kAR
= ¥ F A (%)

1. 25 4247 47.7
2.0.5 ] FFIAp 1640 18.4
3.0.5-1 - g p 1014 11.4
4.1-1.5 ] pE 1L p 718 8.1
5.1.5-2 /] gL p 464 52
6.2-2.5 | pFILP 164 1.8
7.2.5-3 ] BRI R 227 2.5
8.3-3.5 | pFrup 133 1.5
9.3.5-4 ] pFErLp 60 0.7
10.4-4.5 -} pFru p 22 0.2
11.4.5-5 /] pFrap 28 0.3
12,5 /) pErs b 144 1.6
9. RFE 44 0.5
L 8905 100.0
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s2lc. =& b PHEN

= #c B A (%)
1. 2% 1578 17.7
2.0.5 ) I p 1141 12.8
3.0.5-1 /] P p 1261 14.2
4.1-1.5 /) pErup 1076 12.1
5.1.5-2 /] g p 1039 11.7
6.2-2.5 /] pE L 480 5.4
7.2.5-3 /] pEILR 521 5.9
8.3-3.5 ] U p 361 4.1
9.3.5-4 -] pF 1L 257 2.9
10. 4-4.5 -] pF 10 p 120 1.3
11.4.5-5 /) g p 189 2.1
12.5 ] prrs b 830 9.3
9. kT 52 0.6
kX 8905 100.0
$21d. 2% ~FH # 0~ FFHRE i B F
= #c B A (%)

1. 2% 604 6.8
2.0.5 ) I p 1404 15.8
3.0.5-1 /] P p 1571 17.6
4.1-1.5 /) pErup 1304 14.6
5.1.5-2 /] g p 1233 13.8
6.2-2.5 /] pE 1L 527 5.9
7.2.5-3 /] pEILR 513 5.8
8.3-3.5 ] I p 370 4.2
9.3.5-4 /] pF 1L 265 3.0
10. 4-4.5 -] pF 10 p 119 1.3
11.4.5-5 /) g p 173 1.9
12.5 /] pFrs b 772 8.7
9. FREE 50 0.6
Bt 8905 100.0
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s2le. feis A Frx (i@ 4

= #c B A (%)
1. X3 937 10.5
2.0.5 ) pFrap 2992 33.6
3.0.5-1 ] pFErLp 1579 17.7
4, 1-1.5 /] pFErLp 940 10.6
5.1.5-2 ) pFErp 791 8.9
6.2-2.5 ] pFErLp 298 33
7.2.5-3 ] pErLpP 292 33
8.3-3.5 /] pFIIp 223 2.5
9.3.5-4 /] pFErLp 135 1.5
10.4-4.5 -] pF 12 71 0.8
11.4.5-5 /] pFra p 99 1.1
12.5 /] pFru b 498 5.6
9. HikE 50 0.6
Bt 8905 100.0
s21f. it HIT A & 3 FARDT I
= #c B A (%)

1. iz % 861 9.7
2.0.5 ) pFrap 2270 25.5
3.0.5-1 /] pFErLp 1790 20.1
4, 1-1.5 ) pFErLp 1098 12.3
5.1.5-2 ) pFErp 1027 11.5
6.2-2.5 ] pFErLP 370 4.2
7.2.5-3 ] pELP 284 3.2
8.3-3.5 /] pFIIp 270 3.0
9.3.5-4 /] pFErLp 172 1.9
10.4-4.5 -] pF 12 p 75 0.8
11.4.5-5 /] pFra p 111 1.2
12.5 /] pFre t 531 6.0
9. HikE 46 0.5
Bt 8905 100.0

PR R FRIHFAETELS - P
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22 § AR L BN TARBIBAR > 56 % [RRES FR]

s22a. B AFrx LA FAT R

1. €K 2138 24.0
2. B 2679 30.1
3. F pF 2406 27.0
4, =% 1631 18.3
9. HikE 51 0.6
Bt 8905 100.0
s22b. 5 A stem P AR 0 3K R AT

= ¥ A (%)
1. 1757 19.7
2. B 2468 27.7
3. F BF 2984 33.5
4, &% 1645 18.5
9. HikE 51 0.6
Bt 8905 100.0
s22c. 0F AP B T > K E fRA-FER

= ¥ A (%)
1. A 1367 15.4
2. B 2450 27.5
3. F BF 3120 35.0
4, &% 1917 21.5
9. HikE 51 0.6
Bt 8905 100.0
$22d. F TR FIpEM DT R - @EHp e FLF A

= ¥ A (%)
1. 1692 19.0
2. B 2646 29.7
3. F BF 2782 31.2
4, &% 1734 19.5
9. HikE 51 0.6
Bt 8905 100.0
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s22e. FIWHFEEM DT A > @EHp L iy S

= #c B A (%)
1. A 1532 17.2
2. i 2104 23.6
3. F pF 2524 28.3
4. &% 2694 30.3
9. Ri/RE 51 0.6
Bt 8905 100.0
s22f. My Rr L R4 B X

= #c B A (%)
1. A 4594 51.6
2. G 2101 23.6
3. 7 pF 1326 14.9
4. &% 833 9.4
9. RiRE 51 0.6
B3t 8905 100.0

(iR 5]

pER- R 0.778

Pt iR ZyppRA Fen¥ Lok T8gBw T @B [ 4% ® e 5 ( Carver, Scheier,
& Weintraub,1989; Roth, & Cohen,1986)Roth, S., & Cohen, L. J. (1986). Approach, avoidance, and
coping with stress. American Psychologist, 41(7), 813 - 819. Carver, Scheier, & Weintraub (1989)
Assessing coping strategies: A theoretically based approach: Journal of Personality and Social
Psychology, 56, 267-283.
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$23. M IR AALEBM Y} i 5 0 N T ARG B S el o [

s23a. A FE gHFF p e —p%:irsﬁ* "Iﬁ'}irﬁﬂﬁﬁ%‘

= ¥ B (%)
1. {27 @2 2469 27.7
2. kB A 1334 15.0
3. BB pa 3446 38.7
4. xpr k& 1623 18.2
9. Rk E 33 0.4
B3 8905 100.0
s23b. G AREHEP L FARL GRS FG

= ¥ B (%)
1. fx7 # & 2665 29.9
PR I 1381 15.5
3. BB & 3114 35.0
4. %8 1712 19.2
9. RiFE 33 0.4
B3 8905 100.0
s23c. g FEP A e s IR 0 TR I L F PR

= #ic A (%)
1. {272 # 2 3643 40.9
2. 2 k@ L 2843 31.9
3. BB s 1762 19.8
4. it 624 7.0
9. RiFE 33 0.4
B3 8905 100.0
23d. A g A RFEF P A A4 F PP R

= #ic A (%)
1. 272 %2 2631 29.5
2. 2 kL 2621 29.4
3. BE P& 2727 30.6
4. B L 893 10.0
9. RiFE 33 0.4
B 8905 100.0
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s23¢. A A AR BFHF T EP 2 A hdos Pk

= 8 T A (%)
1. % @ & 2832 31.8
2. A @4 2884 32.4
3. 5 2 & 2417 27.1
4. x+ 8 739 8.3
9. FREE 33 04
B3 8905 100.0
S23f. A A A AN GREFR B T F 4 ANED L R E

= 8 T A (%)
1. i*% @ & 3346 37.6
2. F @& 2705 30.4
3. 5 2 & 2138 24.0
4. (2L 683 7.7
9. FREE 33 04
B3 8905 100.0
$23g. AR AR AN FELHEM P BT ES AN g F

= B A (%)
1. 2% @ & 3207 36.0
2.7 s 2 & 2777 31.2
3. REBE 2104 23.6
4. 23+ & 784 8.8
9. RFE 33 04
kA 8905 100.0
$23h. A3 AR AN TR EHE P B T HF S AR D PR g

= # A (%)
1. <% @& 2878 32.3
2. A X @ L 2747 30.8
3. By 3 4 2183 24.5
4. 2+ & 1064 11.9
9. BFE 33 4
M3t 8905 100.0
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S23i. A E A A M PP X P AALFEER L A T AT A F e P g

= A (%)
1 o2 18 s 2791 313
2.2 kL 3002 337
3. BB L 2220 24.9
4 p b 859 9.6
9. Wi 33 0.4
B3t 8905 100.0

[er75])
MR- R D 0.824

$24. BT IR AALEHM I AP NI B NTAERB I P EERE R o [AFEHNTF ER]

s24a. A ¥p 2 B Em%@’mfﬁim%%*@‘ﬂ%m“%

= #c B A (%)
1. %% 8 & 1305 14.7
Y S 2250 25.3
3. BB E 3923 44.1
4, ix@ & 1387 15.6
9. HikE 40 0.4
B 8905 100.0
$24b. AfEw p e T R T X DPT

Y BA (%)
127 e 1188 133
2. 3 AP 1763 19.8
3. BE B L 4102 46.1
4., x@ & 1812 20.3
9. HikE 40 0.4
B 8905 100.0
Ac. A LATRIG A 2T A ¥ BAFE S AR T % 7

=X #ic B A (%)
1. %% 8 & 2158 24.2
2. A @A 2791 31.3
3. BB E 2803 31.5
4., x@ & 1113 12.5
9. HikE 40 0.4
B 8905 100.0
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s24d. A KRB A PRER § R REITDY

= #c B A (%)
1. % @ & 2592 20.1
2. * =2 & 2784 31.3
3. By @B 2 2552 28.7
4. 2@ & 937 10.5
9. #iEE 40 0.4
B3 8905 100.0
S2de. 4rk A PR R hA S P EHAL 2 BiE

= #c B A (%)
IO 2884 324
2.3 L A 3660 41.1
3. BB B2 1712 19.2
4. x@ & 609 6.8
9. #ikE 40 0.4
B3 8905 100.0
S24f. iz fe N 2w o AR R T K g

=< #ic A (%)
l. %72 # & 3180 35.7
2. A 2 @4 2889 324
3. By 22 2006 22.5
4. % & 790 8.9
9. HikE 40 0.4
B 8905 100.0

(i agsmi £k )
pER- 32 0.881
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$25. NTRHERPR AP ELEEARBAEHRE N ? [RBp Ams])

s25a. A FFCP ¢ AR 975 %

= ¥ A (%)
1. %% @2 & 962 10.8
2.7 LBt 1631 18.3
3. BB R 4996 56.1
4, @8 1266 14.2
9. kT 50 0.6
kX 8905 100.0
$25b. M TR F A B L Rl A SRR X7

= #ic A (%)
1. %% @& 1128 12.7
2.7 gt 2445 27.5
3. BB R 4006 45.0
4, p ok 1276 14.3
9. BiBEE 50 0.6
ke 8905 100.0
s25c. R AP AFFp e T S Egp 2

= ¥ A (%)
1. %% @& 1308 14.7
2. AL ps 2627 29.5
3. BB R4 3702 41.6
4, ok 1218 13.7
9. BiBEE 50 0.6
Rt 8905 100.0
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$25d. A Fprp 2 BRF L FALS G

= #k A (%)
1. %% & 776 8.7
2. A k@2 1625 18.2
3. BE @2 4665 52.4
4, 2@k 1789 20.1
9. BiEE 50 0.6
B3 8905 100.0
s25e. ARG A FEFT UL RN A RS- w

ES A (%)
1. %% & 815 9.2
2. A k@2 2032 22.8
3. BE @2 4406 49.5
4, x2 8 1602 18.0
9. BiEE 50 0.6
B3 8905 100.0
$25f, HIMF A FRAEEH L T U LI EHp L

= #ic A (%)
1. %% @& 815 9.2
2. A5 @2 2032 22.8
3. BEH & 4406 49.5
4. xp@ L 1602 18.0
9. FBEE 50 0.6
B 8905 100.0
s25g. A iR d RARE Y §HF S 2 - Hhehdk d

= #ic A (%)
1. =% # & 962 10.8
2. A5 @2 1631 18.3
3. By L 4996 56.1
4, xB L 1266 14.2
9. FBEE 50 0.6
B 8905 100.0

59



$25h. 2 &7 ek FHEM Y (A% d ~IG) €7 - P %

= #c B A (%)
1. 2% 2 & 2758 31.0
2. A k@2 3294 37.0
3. BE @2 2112 23.7
4, @8 691 7.8
9. FikE 50 0.6
B3 8905 100.0
$251. A B E AR T A - b e R A KR

= ¥ At (%)
1. 2% 2 & 2829 31.8
2. A k@2 3227 36.2
3. BE @2 2106 23.6
4, @ s 693 7.8
9. FikE 50 0.6
B3 8905 100.0

= #i A (%)
1. x% # & 2278 25.6
2. A kB L 3105 34.9
3. BB R4 2602 29.2
4. x# & 870 9.8
9. FBE 50 0.6
B 8905 100.0
s25k. A EA L F{fclmF L R Y 7 bt

= #i A (%)
l. +72 # & 2618 29.4
2. A xR e 3120 35.0
3. By L 2223 25.0
4. x4 894 10.0
9. BRE 50 0.6
Bt 8905 100.0
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$251. A AR R AN ERFL R B R BT FHEL

= #c B A (%)
1. 2% & 2652 29.8
2. A5 s 3380 38.0
3. BE @2 2097 23.5
4. @ s 726 8.2
9. BBHE 50 0.6
kR 8905 100.0
$25m. VAT AT A E o AFFp L ARV RIER &

= #c B A (%)
1. 2% & 1753 19.7
2. A AL 2392 26.9
3. BE @2 3295 37.0
4. @t 1415 15.9
9. BB E 50 0.6
kR 8905 100.0
$25n. A E AR P ehd g 0 R IG ¢ el S

= ¥ A (%)
1. %7 2 & 2416 27.1
2. A AL 3174 35.6
3. BE @2 2283 25.6
4. B g 982 11.0
9. RRE 50 0.6
ke 8905 100.0
$250. 4ok T L AFH p e T I- B F AR

= ¥ A (%)
1. %7 2 & 3319 37.3
2. A AL 3014 33.8
3. BE @2 1738 19.5
4. B s 784 8.8
9. RRBE 50 0.6
ke 8905 100.0

[gp et ]

PR - 3R 0.905

78 kR © Fullwood, C., James, B., & Chen-Wilson, J. (2016). Self-concept clarity and online
self-presentation in adolescents. CyberPsychology, Behavior and Social Networking, 19(12), 716-720.
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$26a. AU K € LiERL ) ol AL e bl E L EE msﬁh

= #c B A (%)
1. ix% B & 2273 25.5
2. F B R 3370 37.8
3. BEF R 2626 29.5
4. XF R 591 6.6
9. #iEE 45 0.5
B3 8905 100.0
s26b. A A B R P TR B ADERR S Firp L R REF IR

=X #ic B A (%)
1. %% F & 2102 23.6
2. * kB R 3055 343
3. BE R R 3069 34.5
4, xF & 634 7.1
9. RiEE 45 0.5
B 8905 100.0
$26c. A G H AERL ol At dRp X IR R

=X #ic B A (%)
1. %% F & 2827 31.7
2. * kB R 3574 40.1
3. BE R R 1994 22.4
4, xF & 465 52
9. RiEE 45 0.5
B 8905 100.0
$26d. 4r%k A BER {BFFLEN > A EREFI PR g ul L hlE

Ts A (%)
1. %% F & 1010 11.3
2. * kB R 1409 15.8
3. BE R R 4992 56.1
4. xF & 1449 16.3
9. RiEE 45 0.5
B 8905 100.0
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s26e. AUTH € LiERL o AP e B4 E L ER m;\i;u

= #c B A (%)
1. %% F & 1011 11.4
2. F TR R 1622 18.2
3. BEF R 4636 52.1
4, 2k & 1591 17.9
9. HikE 45 0.5
Bt 8905 100.0
$26f. A E prieit g @ A7 BRI SR

= #c B A (%)
1. %% F & 852 9.6
2. F TR 1353 15.2
3. BEF R 4800 53.9
4, 2k & 1855 20.8
9. HikE 45 0.5
Bt 8905 100.0

SO F

[ BAL g v ]

hER- R 0.868

7o kR © Gibbons, F.X. & Buunk, B.P. (1999). Individual differences in social comparison: The
development of a scale of social comparison orientation. Journal of Personality and Social

Psychology,76, 129-142
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$27. kA R A M TERZE ?2 [FOMO]

$27a. LFT PP R P el PR AFIRX EAE 0 AR IIRE R

= #c B A (%)
l. %7 k& 2562 28.8
2. F kR 3788 42.5
3. B R 2020 22.7
4. % & 489 5.5
9. RBEE 46 0.5
B3 8905 100.0
$27b. A5 iEfopP % 0 iR P R € 0 ¢ MAR PIATFE

= ¥ A (%)
l. %% k& 2484 27.9
2. A X F R 3544 39.8
3. BEF R 2279 25.6
4. ixF 7 552 6.2
9. BFE 46 0.5
kA 8905 100.0
s27c. 3\ € NEPFS B e B i B R 0T Bie e ®

= #ic 7oAt (%)
1. 2% F 2 2736 30.7
2. F X F R 3396 38.1
3. BEF R 2246 25.2
4. xF % 481 5.4
9. #ikE 46 0.5
M3t 8905 100.0
$27d. REV R PR DA FEE O AERIITE ERARLIRER

= ¥ T A (%)
l. %72 & 3720 41.8
2. A X F R 3446 38.7
3. BEF R 1311 14.7
4. xF % 382 4.3
9. RFE 46 0.5
kA 8905 100.0

rRR— 341 0.839
7R kR - Przybylski, A. K., Murayama, K., DeHaan, C. R., & Gladwell, V. (2013). Motivational,

emotional, and behavioral correlates of fear of missing out. Computers in human behavior, 29(4),
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$28. M3 > TP A P L Rl 0 [RR S ]

s28a. B} peq mE R HEFEE 5“:?‘0%&5:@@1&"

= #c B A (%)
L7 @8 2609 293
2. A AP g 3745 42.1
3. BB H A 2008 225
4. ;i & 488 5.5
9. HRE 55 0.6
X 8905 100.0
s28b. F & j - BPEFEFLF b ARELF R FIR

= ¥ B (%)
Lofx7 g 2838 31.9
2. A AP g 3804 427
3. BE B L 1785 20.0
4. 424 4.8
9. BRE 54 0.6
R 8905 100.0
s28c. # N RAZIF- XL P s g IR

= ¥ B (%)
Lofx7 g 3045 342
2. A AP g 3674 413
3. BE R L 1651 18.5
4. ;i k& 481 5.4
9. BIAE 54 0.6
R 8905 100.0
s28d. FIP 2 b R kP B AR kAR K

= ¥ B (%)
Lofx7 g 2008 225
2. A AP g 3006 33.8
3. BB E 3002 33.7
4. ;i k& 835 9.4
9. BRE 54 0.6
R 8905 100.0
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s28e. T3am 3 > AE R P R kBP0 U R e S

= #e A (%)
1. 2% @ & 2162 24.3
2.7 2@t 3167 35.6
3. BEH L 2740 30.8
4, B8 782 8.8
9. kT 54 0.6
kX 8905 100.0
s28f. AR E T R T RBARE R RIFH R F

= #e A (%)
1. 2% & 2060 23.1
2.7 2@t 2979 33.5
3. BEH L 2984 33.5
4, Bk 828 9.3
9. kT 54 0.6
kX 8905 100.0
$28g. PR FANFEN L T g - B f & FRE

= #ic A (%)
1. %72 82 2758 31.0
2.7 gt 3689 41.4
3. BE# 8 1984 223
4, p ok 420 4.7
9. BBE 54 0.6
ke 8905 100.0
s28h. e SRAPEEM AT PN I BN CEER

= #ic A (%)
1. %72 82 3746 42.1
2.7 gt 3655 41.0
3. BB R 1155 13.0
4, @t 295 3.3
9. BiBE 54 0.6
Rt 8905 100.0

67



$28i. Fla PRl (k> AfeRAZ PRI FFEC0

S S 7t (%)
1. fx72 % & 3608 40.5
2.7 A B2 3417 38.4
3. By L 1497 16.8
4. xp@E 329 3.7
9. #ikE 54 0.6
B3 8905 100.0
$28j. M H FIH R P R RF o Wiy I M SHS L

= #c B A (%)
1. fx72 % & 3812 42.8
2.7 A B2 3233 36.3
3. By L 1429 16.0
4. xp@E 377 4.2
9. #ikE 54 0.6
B3 8905 100.0

[ e8]

R FE 1 0.929

PR kR D HRE SR R S TR Rl (2003) 0 v iR A2 RS
SR BT o ¢ Fwm T 45(3) > 279-294 - https://doi.org/10.6129/CIP.2003.4503.05
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$29. NG MW GRAEHAP AR E > TR ARL? [ AE]

s29a. A F EF AL AP AT LR B (1)

= #c B A (%)
1. ix% B & 544 6.1
2. F B R 1007 11.3
3. BEF & 4700 52.8
4. XF R 2626 29.5
9. #iEE 28 0.3
B3 8905 100.0
$29b. (1) P iz ¢

= e AN (%)
1. %% F & 1245 14.0
2. * kB R 2794 314
3. BE R R 3535 39.7
4, xF & 1303 14.6
9. BiEE 28 0.3
B 8905 100.0
s29c. & (1F%) R < St

= e AN (%)
1. %% F & 441 5.0
2. * kB R 925 10.4
3. BEF & 4770 53.6
4, xF & 2741 30.8
9. BiEE 28 0.3
B 8905 100.0
$29d. s ()R o S

ke A (%)
1. %% F & 407 4.6
2. * kB R 892 10.0
3. BEF & 4790 53.8
4. xF & 2788 31.3
9. RiEE 28 03
B 8905 100.0
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$29e. A PIHATEE > BT PUE( )P 7R E B R

= #c B A (%)
1. ix% B & 608 6.8
2. F TR R 1247 14.0
3. BEF R 4385 49.2
4. XF R 2637 29.6
9. #iEE 28 0.3
B3 8905 100.0

23 )
MR- R 0.840
FTARKR 2k 52024)c 1 4F > &L FRFY CTYP2019 B A (RE 2 H ek 2)Bf
PEFTIRARAEHEFE T AT R CHEEAAFTTHRE -
doi:10.6141/TW-SRDA-D00248-1

30. R GRIRRLEY G A AT UG Eg BRAR P RARFRGE PV ?

= ¥ A (%)
1. 32710 Eeh 2298 25.8
2. AIMAPFIET UL E 5275 59.2
3. A MO PFIE R 829 9.3
4, BE &G 464 5.2
9. BB E 39 0.4
ke 8905 100.0
3l HFRRRFARRAIFY P2 A7 g iEad FEARPRAFLGE | ?

= ¥ A (%)
1. 327105 Eeh 205 2.3
2. RIS PFFIET U X 1061 11.9
3. A A PR 3517 39.5
4, BE &G 4047 45.4
9. BEHE 75 0.8
ke 8905 100.0
$32. R FRFZPBRERY AP A AT UG Eh FRACPAAFLGE | ?

= ¥ A (%)
1. 327105 Eeh 440 4.9
2. AIMAPFIET UL E 2638 29.6
3. A WA PFIE R 3217 36.1
4, BE &G 2540 28.5
9. BEHE 70 0.8
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B3t 8905 100.0
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$33. K GRERBE R gl A A g me BAAG PRARR GRS 7

= #k B A (%)
1. 3827 108 Eeh 122 1.4
2. AL PEFET G E 436 4.9
3. AWM PEFIEL GRS 2024 22.7
4. 888 6243 70.1
9. dRE 80 0.9
2t 8905 100.0

FRKR: o8 %802

34, FAEB K RE ARRAEY LR RE R AR C ERARE CBEAABALS
SR E S EF e 2B EHE ?

= ¥ A (%)
1. 851 2152 24.2
2. % % 6693 75.2
9. RRBE 60 0.7
Bt 8905 100.0

$Y T TR
LR D & T
2742 s AR (2018) e AF B 2 A I TR FIRAGERFIGFLAMAY - fHE5E
g% > 40(2) > 57-84 -
3. Multidimensional peer-victimization scale.

4. Olweus Bullying Questionnaire.

$35. FAaEBMU K RE AREAEY (BN EHRNTFE? [REEFLDT]

s35a. W] A * BEEE o A

=% #ic B A (%)
IREN 840 9.4
2. % 766 8.6
3. 1 & 406 4.6
4. &% 157 1.8
9. BiKE 54 0.6
6. B % 6682 75.0
S 8905 100.0
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s35b. W] A A IR E

= #e A (%)

1. 344 3.9
2. % 918 10.3
3. yﬂi: 640 7.2
4. &% 267 3.0
9. ﬁﬁa B 54 0.6
-6. B % 6682 75.0
Bt 8905 100.0
s35c. A EIN A 23 EBH R BB A PRARE - A2 TH

= ¥ 7oA (%)
1. 1148 12.9
2. i 663 7.4
3. % P& 246 2.8
4. =% 112 1.3
9. kT 54 0.6
-6. B % 6682 75.0
Bt 8905 100.0
$35d. Ak b AT AR

= ¥ 7oAt (%)
1. jEk 663 7.4
2. R 788 8.8
3. F p* 475 53
4, =% 243 2.7
9. RRE 54 0.6
6. B ¥ 6682 75.0
ke 8905 100.0
s35e. AP %A E ER B A

= ¥ 7oAt (%)
1. jEk 1118 12.6
2. R 547 6.1
3. 4 P 301 3.4
4, =% 203 2.3
9. RRE 54 0.6
6. B % 6682 75.0
Bt 8905 100.0

73



S35F. s R ALH A h R F R R A &

== #c B A (%)
1. 1443 16.2
2. B 433 49
3. yﬁﬂ% 201 2.3
4. &% 92 1.0
-9. ézﬁa =8 54 0.6
-6. Bt % 6682 75.0
B3 8905 100.0
$35g. ¥ % & A F

=< #c B A (%)
1. 1760 19.8
2. B 251 2.8
3. % P& 96 1.1
4. 5% 62 0.7
9. BRE 54 0.6
6. B E 6682 75.0
B3 8905 100.0
s35h. % & A SR rT

= #c A (%)
IR 1467 16.5
2. 444 5.0
3. 161 1.8
4. &% 95 1.1
9. B/ E 56 0.6
-6. B+ ¥ 6682 75.0
ke 8905 100.0

[RFHFXT]

pFR— R 0.858

S4 G AL G

LA RN A FHL

207242 s A iRIR (2018) c I B A A I TR FIR K ERFFBALZAMFTT - 2%
W E3RE > 402) 0 57-84 -

3. Multidimensional peer-victimization scale.

4. Olweus Bullying Questionnaire.
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36, LA BRIk GY BRFLED (ARL) BUARE L% AASHELT %
BAF R BE B A A B R EHe55 ?

= ¥ A (%)
1. 857 1420 15.9
2.2 % 7446 83.6
9. kT 39 0.4
kX 8905 100.0

2
54 %G FAL p

L3R BEALT P LR

207242 s A iRIR (2018) c I B A A I TR FIR K ERFFBALAMFTT - 2R
W E3RE > 402) 0 57-84 -

3. Multidimensional peer-victimization scale.

4. Olweus Bullying Questionnaire.

$37. FAEB MUK ¥ AFEAEY G )Y A BuFiERerEE ? [RRBF T

s37a. * BEE S PR L

= B T A (%)
1. Kk 569 6.4
2. i 546 6.1
3. 4 P 214 2.4
4. 5% 83 0.9
9. BiEE 60 0.6
-6. Bk ¥ 7433 83.5
E 8905 100.0
s37b. * BEEE AR PR A

= B A (%)
1. # ok 247 2.8
2. i 739 8.3
3. % p* 325 3.6
4. 5% 101 1.1
9. BiEE 60 0.6
-6. Bk ¥ 7433 83.5
E 8905 100.0
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s37c. 7 BEF AL >FHE -HAFHFEF AYMABRIARE - £F7FH

% ¥ A (%)

1. 764 8.6
2. & f 451 5.1
3. 3 @& 141 1.6
4. & ¥ 56 0.6
9. HikE 60 0.6
-6. B % 7433 83.5
a3t 8905 100.0
$37d. * WHEE LSS PHA

S 'S At (%)
1. 505 5.7
2. & f 614 6.9
3. 3 @& 213 2.4
4. & ¥ 80 0.9
9. HikE 60 0.6
-6. B % 7433 83.5
a3t 8905 100.0
s37e. ML E AW EHEBA

= #e A (%)
1. A 769 8.6
2. B 410 4.6
3.} 152 1.7
4. =% 81 0.9
9. #ikE 60 0.6
-6. B+ % 7433 83.5
kX 8905 100.0
$37f. HAABEE Al T A A FAk

= 7oAt (%)
1. A 985 11.1
2. B 296 3.3
3.} 86 1.0
4. =% 45 0.5
9. #ikE 60 0.6
-6. B+ % 7433 83.5
kX 8905 100.0
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$37g. #E BB R A hd &

= # B A (%)
1. & 1170 13.1
2. 147 1.7
3.3 55 0.6
4. 5% 40 0.4
9. BBHE 60 0.6
-6. B % 7433 83.5
kR 8905 100.0
s37h. ¥% A R F

= # B A (%)
1. & 978 11.0
2. B 297 33
3. % B 92 1.0
4. 5% 45 0.5
9. BBHE 60 0.6
-6. B % 7433 83.5
kR 8905 100.0

(E- = |
pIR—- R4 1 0.893
ST FAEG

7

LA A & TR

20034 s AR (2018) c A B 1R~ LS BFR FIRK
CERFIFFLAAMFY o W ELEF 0 4002)
57-84 -

3. Multidimensional peer-victimization scale.

4. Olweus Bullying Questionnaire.

38, P AEBE K Y AR CAEU AR BARE CES R HF IR
BaEE AR LE ?

= B A (%)
1. %53 1069 12.0
2. 7 i 7793 87.5
9. #iEE 43 0.5
B 8905 100.0
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$39. FAEBU K ¥ ARERFAITROTHE? [REEFLZT)

$39a. W] A * BEEE & ow g

i A (%)
A 454 5.1
- B 375 4.2
A 172 19
4. 5% o ot
9. 2EE 6 0
6 wE 7780 87.4
ni 8905 100.0
$39b. W] A A A

~ & A (%)
- 258 2.9
2. R 470 .
S 215 24
4. 5% 1o -
9. FEHE 6 0
-6. B* ¥ 7780 87.4
e 8905 100.0
$39c. # E N4 XA

i A (%)
L. KA » oa
2. R 291 3.3
A 105 12
4. 5% o g
9. FEHE 6 0
-6. B* ¥ 7780 87.4
nE 8905 100.0
$39d. e LA 2 (A

B A ()
- 449 5.0
2. R o s
- 149 1.7
4. 5% o o
9. FEHE 6 0
-6. B* ¥ 7780 87.4
o 8905 100.0
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s39e. #hwP XN E Pk A

== #c B A (%)
1. 621 7.0
2. B 236 2.7
3. yﬂi: 114 1.3
4. &% 9] 1.0
9. ﬁﬁa B 63 0.7
6. B E 7780 87.4
B3 8905 100.0
S39f, B iepLrH @ A F g R S AR

= # B A (%)
1. 602 6.8
2. B 306 3.4
3. % P& 107 1.2
4. 5% 47 0.5
9. kT 63 0.7
6. B E 7780 87.4
B3 8905 100.0
$39g. p Ak A PRELA T AN o AR b FF 2 F L

= #ic A (%)
1. jEk 856 9.6
2. 125 1.4
3. 3 B 43 0.5
4. &% 38 0.4
9. RRE 63 0.7
-6. B+ E 7780 87.4
ke 8905 100.0

[epdii<t]
RER— R 0.865
TG FTHED S

L 8 T

2834~ ARk (2018) 0 T M I R FIE R
e REH A NET - R SR 2R 40Q)

57-84 -

3. Multidimensional peer-victimization scale.

4. Olweus Bullying Questionnaire.
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s40. F AEBIK > RE AR CHYARE CERFE S L HB LF I RBD
FEIRALETHE?

= #c B A (%)
1o 5t 642 7.2
2. %% 8226 92.4
9. HikE 37 0.4
KR 8905 100.0

g% > 40(2) > 57-84 -
3. Multidimensional peer-victimization scale.

4. Olweus Bullying Questionnaire.

4l b A EBIIK 0 R ARB WY BRSNS ? [RRBFRT]

sdla. * WEER & PR L

= # T A (%)
1. Kk 245 2.8
2. 264 3.0
3. 4 P 85 1.0
4. = 42 0.5
9. ik 56 0.6
-6. B 8213 92.2
b 8905 100.0
sdlb. #E A cuRE

= B T A (%)
1. Kk 141 1.6
2. 321 3.6
3. 4 P 128 1.4
4. = 46 0.5
9. ik 56 0.6
-6. B 8213 92.2
E 8905 100.0

80



s4lc. #EE A 4~ 31,

= #ic A (%)
R 349 3.9
2 R 197 20
SR 60 0.7
4 ¥ 0 05
9. BB y iy
6. B E 8213 922
i 8905 100.0
sd4ld. WX X A et~ 3 FHE L

= # A (%)
R 244 27
2 R 275 31
SR 76 0.9
4 ¥ al 05
9. #AE 56 0.6
O B E 8213 922
R 8905 100.0
sdle. X F A LR BA

= # A (%)
1. A 340 38
2 W 103 s
3 65 0.7
4 5 38 o
9. #iEE 56 0.6
-6. B* ¥ 8213 92.2
R 8905 100.0
s41f, fpiadct @ B A Fogehp P AR Y

=X #ic A (%)
1 A 377 42
2 W 17 2o
3 53 0.6
4 5 N 03
9. BRE 56 0.6
6. B 8213 922
R 8905 100.0
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s4lg. * R AP IEREAN T T I FHEAF oML LH B A
T Hc B A (%)

1. 503 5.6
2. % 78 0.9
3. y e 33 0.4
4. &% 22 0.2
9. ﬁ/r% B 56 0.6
-6. B % 8213 92.2
B3 8905 100.0

[erfizad]
pFR— 3R 0.905
54 G R S
LAt W@%ﬁﬁﬁ#@
2.8 34~ A kaR (2018) 0 MG B 2~ I R FIUR K
CERBHELZIMAT o FEEF FIR 0 4002)
57-84 -
3. Multidimensional peer-victimization scale.

4. Olweus Bullying Questionnaire.

s42. B3 6 B3 % R 5 G BT AT ? (HEH) [BELF 5]

e T A (%)
sd2a. 4 FEITE 942 10.6
s42b. 3 7 4 231 2.6
s42c. BEd e & 250 2.8
s42d. l’fﬁ] LA 22k S 436 4.9
s42e.tx R A W) A il T 259 2.9
sd2fF 415 w4 222 2.5
sd2g 4 53 (4§ 3F) 252 2.8
s42h.4 7 F 236 2.7
s42i.¥5 7 631 7.1
s42 -1 120 1.4
s42k JT F v EL'JE ey By gy 467 5.3
S421.F 243k Fi g 155 1.7
SA2m.iFE R A ® Rt B 343 3.9
s42n.r2 b g 2t 6895 77.7

et ARG (2024) c A F S ESEFARST TYP2019 R A (RE 2 He it A)Bep v
.r!_/EH,LPm& —377}_4_%7]2;[%‘355 t’,g‘!%élgﬂ _g?{{a '“%‘flﬁv%éﬁﬂm”“flﬁ.
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S35 G 5K BTG AR ? (PRl ? 2R

sd43a, HA ki BBEERY 3CAR(E W T TH)NE T X B

= #e A (%)
1. 3404 38.2
2. B 2785 31.3
3. 3 1718 19.3
4. 5% 962 10.8
9. B E 36 0.4
e 8905 100.0
s43b. A ko @ RELE PP 4

= #e A (%)
1. K 4240 47.6
2. i 2615 29.4
3. 3 @ 1360 15.3
4. 5% 654 7.3
9. Rk E 36 0.4
w3 8905 100.0

[t * 42k ]
MR- 3t 1 0.855
¥ p - EUKids
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s44. UTF MR T LIPS L RARTF] BRI RL? [RRiET 8]

sdda. R 3 F pER andF 3

= #c B A (%)
1. %% F & 340 3.8
2. 5 FR 651 73
3. BE kA 4900 55.0
4. %k 3 2926 32.9
9. kT 88 1.0
kX 8905 100.0
s44b. TR AS el E AT EHA Y L SRS £ hA

= #c A (%)
1. %% F & 664 7.5
2. 7 2 kR 1532 17.2
3. BE R R 4524 50.8
4. %k 3 2097 23.5
9. HiAE 88 1.0
ke 8905 100.0
sdde. BAAAHF T EY A2 T4

= ¥ 7oAt (%)
1. %7 F % 825 9.3
2. A AR 2572 28.9
3. BE R R 4161 46.7
4. %k 3 1259 14.1
9. HiAE 88 1.0
Rt 8905 100.0
s44d. EA g E R T E BN R A BE R R AT L

= #e A (%)
1. %% F & 586 6.6
2. 7 2 kR 867 9.7
3. BE R R 4459 50.1
4. %k R 2905 32.6
9. HiAE 88 1.0
ke 8905 100.0
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sdde. AT AR AN dFEES A A hd F

= #c B A (%)
1. ix% B & 691 7.8
2. F TR R 1078 12.1
3. BEF R 4546 51.0
4. XF R 2502 28.1
9. #iEE 88 1.0
Bt 8905 100.0

SO F

[pepeid* 48]
pFR- 3R 0.801

S45. TR B A et REYHT? [EV FRN ]

452, L A BT A g LR Mk TR - 245 APP AR FRES ML

= ¥ A (%)
L2 @t 1089 12.2
2.7 A1 g 2413 27.1
3. BEFE 3418 38.4
4. i b 1925 21.6
9. BiRE 60 0.7
R 8905 100.0
s45b. A & Rp e AR A FTESFEIRAL > AR AT EIREAIRL

= e B ()
. a7 @2 993 11.2
2. A kB g 2592 29.1
3. BEFE 3788 42.5
4. 1472 16.5
9. BiRE 60 0.7
Bt 8905 100.0

s45c. N EEH FY L L L nRA 0 T fEP L AR E N AR (Aot PR EAS ~ ITE
PrREgaEs AT RIS RE)

= #ic A (%)
1. =2 @ & 1869 21.0
2. A X @ e 2824 31.7
3. BEH & 3175 35.7
4, @t 977 11.0
9. RRE 60 0.7
e 8905 100.0
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s45d. A g FH BY T L R A DT YR (4o D PR L #-Google P~ B L
-Forrest ~ # = 4%-Notion ~ ¥ 3 + -Anki % )

= #c B A (%)
1. 2% @ & 2461 27.6
2.7 2@t 3030 34.0
3. BEEE 2478 27.8
4. i@ & 876 9.8
9. kT 60 0.7
kX 8905 100.0

(8% 2]
mRR- 1 0.826

s46. M TG RR kT R Y Ao 7 [HHF TN ]

sd6a. 3t g T LIRS I AL hFE o (W F A 2l 26 %)

= # 7oAt (%)
1. & 1727 19.4
2. & 7118 79.9
9. BiREE 60 0.7
Rt 8905 100.0
sd46b. A FH A (£ TR T % ~IG~# 5 - DCARD %)

= #ic A (%)
1. & 5762 64.7
2. & 3083 34.6
9. BiREE 60 0.7
ke 8905 100.0
sd6c. B F ~ B R ~ R R A ARG

= #ic A (%)
1. & 6504 73.0
2. & 2341 26.3
9. BiREE 60 0.7
Rt 8905 100.0

[5cR e 7 ta ]
PR R 0.268
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S47. M T AR E Y ik > TR AR R ? [P 23 E)

s47a. g HEFE £ 45 Pl B E R nRi 42 S

= #c B A (%)
1. 2% 2 F & 307 3.4
2. 2 R 242 2.7
3. #id 3259 36.6
4. F & 3128 35.1
5. 2% B R 1868 21.0
9. RBEE 101 1.1
B3 8905 100.0
s47b. a0 peid 45 TN Lo i e o)

= #K A (%)
1. 22% 2 B & 263 3.0
2. A kB R 290 33
3. F 2876 32.3
4. F & 3314 37.2
5. 2% F R 2061 23.1
9. FikE 101 1.1
kA 8905 100.0
s47c. Mg pe o ﬁ_ﬁ‘ﬁg P psb @ % 22 app P

= ¥ T A (%)
1. 22% 2 B & 254 2.9
2. A kB R 192 2.2
3. F 2739 30.8
4. F & 3482 39.1
5. 2% F R 2137 24.0
9. FikE 101 1.1
M3t 8905 100.0
S47d. A FEYVRE LT AR 2B A Z 5 IRE T (3

= ¥ A (%)
1. 2£% 2 B & 218 2.4
2. 2 R 127 1.4
3. Fu 2113 23.7
4. F & 3229 36.3
5. 2% F R 3117 35.0
9. BRE 101 1.1
kA 8905 100.0
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sd47e. N AR P RS

! \

%
fﬂ
fﬂ
-

= ¥ A (%)
1. 2% 72 F 3 237 2.7
2. 2 F & 137 1.5
3. ¥ 2354 26.4
4. F & 3406 38.2
50 2% F R 2670 30.0
9. FREE 101 1.1
Bt 8905 100.0
SATE. Pl fr @R 2 F 0 BF 0 S G AR TR A L R T

= #c B A (%)
1. 2242 b 4 403 4.5
2. 2 k& 298 3.3
3. ¥ 2448 27.5
4. I & 3043 34.2
50 2% F R 2612 29.3
9. FREE 101 1.1
Bt 8905 100.0
s47g. A SRy PIE R SR

= #ic A (%)
1. 2472 k2 1792 20.1
2. 2 F R 1737 19.5
3. ¥ 2917 32.8
4. 3 1364 15.3
5. 2% kR 994 11.2
9. RFE 101 1.1
Mok 8905 100.0
s47h. AR T/ TR E TEARE (4ohl* cc) RE* P I F H

= #x B A (%)
1. 2472 k2 1046 11.7
2. % F & 1017 11.4
3. ¥ 3349 37.6
4. 3 2037 22.9
5. 2% F R 1355 15.2
9. RFE 101 1.1
Bt 8905 100.0




sd7i. A BT ITen P /e /RS BF 2R

1. 2£% 2 B &,
2. 2R

3. Fu

4. F &

5. 2% kR
9. BB

e =L
:\.\»F

== #c
909
881
3301
2162
1551
101
8905

FA (%)

10.2

9.9

37.1
24.3
17.4

1.1
100.0

[#i=p 3% %]
RER— R 0.906

s48. BRATRPLFIAKER 57 § FHE)  [FRARKTP

%1

s48a. FEMA AL I AL E WA A e bofd 2
(CPU -~ satl ~ R KEF) o (FiT A8
* A2 R )

s48b. A AT e iTHEA  HRE Ao R T kA
(4r Windows & macOS )~ <~ % &2 gt ¢ (4- Word )
# tedc it (4 Excel) frfdr#c® (4 PowerPoint)
s48c. XL BIE I FY R pRRRE HATE
i s FTHAEFHIT 0 X 2R R A
FNE ae

s48d. FHMRET (E YV Ahom R A S Lt de
Bl il ~ F AE foAl I S B x4

s48e. T AL I B2 R E A kA Kk R
B pREFNE ARE L DR

S48F. AAABAP AT 247 1 4 o fc b~ ERIcl B
ARy TR R AR E A A B

s48g. R MLFAFHA D PpF LR )IAD &
£ hL,.%‘f,r‘_—. }3* R {{—\. 1g:f—y£ &ﬁlj it

s48h. 11 by 2t

= #c
3123

5466

5639

4194

4170

3794

3106

1532

FAY (%)
353

61.9

63.8

47.5

47.2

42.9

35.1

17.3
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s49. F freifl AR B AR A chlic o g 4 5 Fles

= #c B A (%)
1. %7 F 3 639 7.2
2. F AR 1259 14.1
3. BEF R 5413 60.8
4. kR 1529 17.2
9. HikE 65 0.7
a3t 8905 100.0
$50. R kW (igtp e 2 ERIBAE? [25%AR])

= ¥ A (%)
1. 2% &% & 372 4.2
2. F AR 1041 11.7
3. BERR 4685 52.6
4. B R 2763 31.0
9. HiEE 44 0.5
kX 8905 100.0
s51. Rk G FERThp I WFEELE? [F488 (B28)]

= ¥ A (%)
1. fa? pog 378 4.2
2. F K Pt 1263 14.2
3. B P 4538 51.0
4. fp- 2653 29.8
9. RikE 73 0.8
kX 8905 100.0
$52. M A 2 GEEp P RRRAR ? [pEiEE]

= ¥ T A (%)
1. 27 &R 188 2.1
2. F LR 965 10.8
3. By R 4536 50.9
4. (R 3137 35.2
9. B REE 79 09
kX 8905 100.0
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$53. THIEFMUGHp chkE BRARL? [6 %]

s53a. AL B HE (Fr) hn

= #c B A (%)
1. %% F & 513 5.8
2. * 2 F R 1269 14.3
3. B8 F & 4273 48.0
4. ixF % 2766 31.1
9. FREE 84 0.9
B3 8905 100.0
$53b. A F RS R F FAD

4 e A (%)
. %% F & 545 6.1
2. A X F R 1457 16.4
3. BE R R 3840 43.1
4. xF % 2979 33.5
9. BFE 84 0.9
L 8905 100.0
s53c. AfEm g A p e

4 e A (%)
. %% F & 723 8.1
2. F X F R 1838 20.6
3. BB R R 3721 41.8
4. xF % 2539 28.5
9. RFE 84 0.9
B3 8905 100.0

[p 2]

R RR— 3% 1 0.909
FHAR: PA5Q024) - 28 F " EXLFRITAE TP LT RAYREPEFY
PR T B 8R4 T T A o doi10.6141/TW-SRDA-D00248-1
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s54. Hikiginifd A B OLHKATR ow ET A [RAE ]

s54a. A EEFL| A L L > PR PR R

= ¥ A A (%)
1. % % & 307 3.4
2. B E 3765 42.3
3. 18 4735 53.2
9. FikEE 98 1.1
B 8905 100.0
s54b. S B A 4R (9~ Bk~ L X R

= #ic A (%)
1. * % & 447 5.0
2. jEFE 3555 39.9
3. B & 4805 54.0
9. BEE 98 1.1
B 8905 100.0
sS4c. 4of AR ~ied AR T AgmE A

= #ic A (%)
1. * % & 470 5.3
2. j & EE 3795 42.6
3. %8 4542 51.0
9. BEE 98 1.1
B 8905 100.0
s54d. g A LB HELAE L | g T

= ¥ A A (%)
1. * % & 603 6.8
2. R E 3764 42.3
3. %8 4440 49.9
9. BB 98 1.1
B 8905 100.0
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s5de. ¥ pRERIEAH] A (K2 N XEF - B &)

= #c B A (%)
1. 2 %2 714 8.0
2. R4 4430 49.7
3. B2 3663 41.1
9. FEE 98 1.1
B3 8905 100.0

[FAt¢ 7 5]

MR- 3R D 0.888

7k %k ¢ Robert Goodmen #7 % 8l enifa % &2 F]5¢ £ % (Strengths and difficulties
questionnaire/SDQ)§ ¥ - B & % o

s55. R 5 b R TSkt ? (A€ H )
s55a. gf\?%mﬁxuf » AT R PR s s o P4 e

= #e A (%)
1. %% F & 232 2.6
2. F A kR 494 55
3. BB R A 3940 44.2
4. %k 3 4153 46.6
9. BiBEE 86 1.0
ke 8905 100.0
s55b. § AR A E 2 B PR N

= ¥ A (%)
1. %% F & 190 2.1
2. F AR R 519 5.8
3. B3 4258 47.8
4. %k 3 3852 433
9. BiBE 86 1.0
ke 8905 100.0
§55¢c. AF R X I p e T

= #e A (%)
1. %% F & 165 1.9
2. 7 A kR 379 4.3
3. B3 4124 46.3
4. %k 3 4151 46.6
9. BiBEE 86 1.0
ke 8905 100.0
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$55d. % AFpE g > AdriEdem R p

B

= ¥ A (%)
1. %% F & 429 4.8
2. A xR i 1277 14.3
3. :BE R 2 4329 48.6
4. %k 3 2784 31.3
9. RBE 86 1.0
B3 8905 100.0
s55¢. Aavidrim®p ¢ TET L

= #c B A (%)
1. %% F & 363 4.1
2. A X i 1088 12.2
3. :BE R 2 4542 51.0
4. %k 3 2826 31.7
9. RBE 86 1.0
B3 8905 100.0
S55f, H AR PlE depE o A EME R T RGP

= #ic A (%)
1. %% F & 386 43
2. 7 LR 1093 12.3
3. BE F & 4671 52.5
4. ixF & 2669 30.0
-9. ﬁz% 1= 86 1.0
Bk 8905 100.0
s55g. A€ L p T REP

= #ic A (%)
1. %% F & 482 5.4
2. 7 LR 1352 15.2
3. BE F R 4476 50.3
4. ixF & 2509 28.2
-9. ﬁz% 1= 86 1.0
Bt 8905 100.0
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s55h. A g E = p e TR TP R

= ¥ A A (%)
1. %% F & 548 6.2
2. A 2R 1686 18.9
3. BE kR 4640 52.1
4. %k & 1945 21.8
9. FikEE 86 1.0
B 8905 100.0
$551. # & LA E TP ARATR & P 3

= #c B A (%)
1. %% F & 453 5.1
2. A 2R 1193 13.4
3. BE F R 4899 55.0
4. %k & 2274 25.5
9. FikEE 86 1.0
B 8905 100.0
$55). 2% € B B 4 4F e

= ¥ A (%)
1. % F & 222 2.5
2. F t R 509 5.7
3. B8R 4766 53.5
4. 2l & 3322 37.3
9. BABE 86 1.0
Bt 8905 100.0
s55k. A EFIB| A A% p e PR R

= ¥ A (%)
l. ix7 F & 408 4.6
2. F TR 983 11.0
3. B8R 4664 52.4
4. 2l & 2764 31.0
9. BAE 86 1.0
Bt 8905 100.0
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S5 BB ted FIREA R ALPE 0 A g 5 X fF R ument & PrEr

= #c B A (%)
1. %% F & 1063 11.9
2. A xR i 2034 22.8
3. BE R A 3859 43.3
4. % 1863 20.9
9. kT 86 1.0
Bt 8905 100.0
S35m. A g FPTRE AT RE 04

= #c B A (%)
1. %% F & 482 5.4
2. A X i 1641 18.4
3. BE R A 4892 54.9
4. % & 1804 20.3
9. RBE 86 1.0
Bt 8905 100.0
$55n. A B A g IR A FAviE s g PEE A PR R

= #e A (%)
1. %% F & 235 2.6
2. 7 2 kR 698 7.8
3. BE F & 4826 54.2
4. ik &, 3060 34.4
-9. ﬁz% 1= 86 1.0
Bk 8905 100.0
§550. A Avig B A P pEF & Fl e

= #c A (%)
1. %% F & 232 2.6
2. 7 LR 494 5.5
3. BE F R 3940 44.2
4. %k &, 4153 46.6
-9. ﬁz% 1= 86 1.0
Bt 8905 100.0
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$55p. % A B FAp it KRR > Ao o F g

= #c B A (%)
1. %% F & 347 3.9
2. A xR i 1169 13.1
3. BE R A 4916 55.2
4. % 2387 26.8
9. kT 86 1.0
Bt 8905 100.0
§55q. Afid-Ea o ATFAL Y 2 6V B 4 R

= #c B A (%)
1. %% F & 221 2.5
2. A X i 833 9.4
3. BE R A 4829 54.2
4. % & 2936 33.0
9. RBE 86 1.0
Bt 8905 100.0
s55r. A drig Rt R en s R R A7 $en

= #e A (%)
1. %% F & 159 1.8
2. 7 2 kR 362 4.1
3. BE F & 4627 52.0
4. ik &, 3671 41.2
-9. ﬁz% 1= 86 1.0
Bk 8905 100.0
$55s. ¢ 4 B 7A e 2k jRAR A

= #c A (%)
1. %% F & 203 2.3
2. 7 A kR 649 7.3
3. BE F R 5017 56.3
4. %k &, 2950 33.1
-9. ﬁz% 1= 86 1.0
Bt 8905 100.0
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s55t. PP A R HE LR RIPF N E LR PiAT Hen

= #c B A (%)
1. ix% B & 436 4.9
2. F TR R 1357 15.2
3. BEF R 4908 55.1
4. XF R 2118 23.8
9. #iEE 86 1.0
B3 8905 100.0

Ui ¢ 5]

MR- 3R D 0.947

TR KR ERPN 2L EF F A7 B 7 WCSD Social and Emotional Competency Long-Form
Assessment (WCSD-SECA) > AR % 2 & % % & H3xig * » » L CASEL “rdg fenf® £ > £ R &
FAORE AR R G 1T AL FF A BRI RS ERI(RY A MR 204

$56. 39 22 152 R L3 T FEF LM F - [CESD-R]

s56a. i v A 4F

= # T A (%)
0. % 2izt &0 = 6125 68.8
I Bt 13- 5| = 1915 215
2. i 1z Fle = 408 4.6
3. BT 137 5| = 162 1.8
4. BiTA /L 206 2.3
9. BiEE 89 1.0
b 8905 100.0
$56b. 2 cpER i A 4

= # A (%)
0. %2zt &0 - 2 4944 55.5
I Bt 13- 5| = 2107 237
2. i 1z Fle = 889 10.0
3. BT 137 5| = 367 4.1
4. BiTA K/ 508 5.7
9. BiEE 89 1.0
E 8905 100.0
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s56c. A &G

= #c B A (%)
0. 23 &b - 5153 57.9
1. 37 13F- F|a = 2095 23.5
2. BT 1= Fle X 813 9.1
3. BT 13#%7 3= = 341 3.8
4, BATAF /T X 414 4.6
9. FREE 89 1.0
Bt 8905 100.0
s56d. A E R e F - B A

= #c B A (%)
0. 23 &b - 7073 79.4
1. 37 1 3% - F|a = 909 10.2
2. BT 1= 3w X 343 3.9
3. BT 18#7 3~ X 195 2.2
4, BATAF /T X 295 3.3
9. FREE 90 1.0
Bt 8905 100.0
sS6e. BT p e

= #i A (%)
0. % 2iXF b3 - X 7427 83.4
1. 7 13- ﬂ'J% % 739 8.3
2. BT 1= Fle % 256 2.9
3. BT 137 3= 180 2.0
4, BATA F /T X X 214 2.4
9. FBE 89 1.0
Mt 8905 100.0
SSOf. A $HT pr§ AR HE R4 2 B4R

= #i A (%)
0. Z2iLF & o3- 6801 76.4
l. 337 138 - 3| = 1218 13.7
2. BT 1= 3w % 385 4.3
3. BT 137 3= 189 2.1
4, BATA /T X X 223 2.5
9. FBE 89 1.0
Bt 8905 100.0
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s56g. ANFEFR L iFH S ER

= #c B A (%)
0. 23 &b - 6126 68.8
1. 37 13F- F|a = 1398 15.7
2. BT 1= Fle X 611 6.9
3. BT 13#%7 3= = 264 3.0
4, BATAF /T X 417 4.7
9. FREE 89 1.0
Bt 8905 100.0
s56h. 2\ % g TR

= #c B A (%)
0. 23 &b - 4524 50.8
1. 37 1 3% - F|a = 1895 21.3
2. BT 1= 3w X 1050 11.8
3. BT 13T - % 531 6.0
4, BiTA F /I X X 816 9.2
9. FREE 89 1.0
Bt 8905 100.0
S56i. ABEEPp T L L

= # A (%)
0. T2l & 03— X 6965 78.2
. 337 138 - 3| % 877 9.8
2. BT 1= 3w % 380 4.3
3. BT 137 3= 190 2.1
4, BT FHI XX 404 4.5
9. FBE 89 1.0
2t 8905 100.0
§56j. am B¢ A - €& OE I

= # A (%)
0. Z2iLF & o3- 5686 63.9
l. 337 138 - 3| = 1766 19.8
2. BT 1= 3w % 650 7.3
3. BT 137 3= 321 3.6
4, BT FHI X X 393 4.4
9. FBE 89 1.0
Bt 8905 100.0
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s56k. A H(F Ak > 7 o

== #c B A (%)
0. T2iLF & 03— % 6716 75.4
1. BT 13- 33 < 1186 13.3
2. BT 1= Fle % 434 4.9
3. BT 137 3= = 210 2.4
4. BATA /T X X 270 3.0
9. BRE 89 1.0
B3 8905 100.0
TR %R CESD-R
S561. A H AR T (RE

= #c A (%)
0. Z2iLF b3 - 6361 71.4
1. BT 13- 33 < 1321 14.8
2. BT 1ik= e < 514 5.8
3. BT 117 3= = 255 2.9
4, BiTAE R X X 365 4.1
9. FBE 89 1.0
ke 8905 100.0
s56m. AR T BE R

= #c A (%)
0. 2 2iLF & 13- 2 5825 65.4
1. 37 13- 33 < 1605 18.0
2. BT 13k = e < 651 7.3
3. BT 117 3= = 311 3.5
4, BiTA /T XX 424 4.8
9. FEE 89 1.0
Bt 8905 100.0
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s56n. # 7 gy Bk B F w2 3}3‘1#'15[7‘%

= #c B A (%)

0. T2iLF & 03— % 6065 68.1
1. BT 13- 33 < 1443 16.2
2. BT 1= §w % 578 6.5
3. BT 13T 3<% 267 3.0
4, BTA AT R 462 52
9. FREE 90 1.0
B3 8905 100.0
[CESD-R]

R3R- 541 0.949
FHRIKRE:FHER: EAFQR24) 4 F " EXLFARFTLIAL B PP LR A
EHEFT Y A BT BT B FA AT TR © doii10.6141/TW-SRDA-D00248-1

$57. F R ik A b R0 T angkit (B E]

s57a. Al F A p e A

= # A (%)
L1227 F& 687 7.7
2.2 812 9.1
3.3 1200 13.5
4.4 1919 21.5
5.5 1354 15.2
6.6 868 9.7
7.7 % 2>F & 1975 22.2
9. R E 90 1.0
M3t 8905 100.0
s57b. A g BRIE et 5N KRS g L ) g (A R 2 §)
= #c A (%)

L1227 F& 575 6.5
2.2 564 6.3
3.3 873 9.8
4.4 1885 21.2
5.5 1702 19.1
6.6 1136 12.8
7.7 % 2>F & 2080 234
9. HRE 90 1.0
kA 8905 100.0
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s57c. Ao $HF R4 PR A AT R L AET R e kR E

= # B A (%)
L1222 F& 560 6.3
2.2 640 7.2
3.3 1049 11.8
4.4 2048 23.0
5.5 1676 18.8
6.6 1036 11.6
7.7% 2k 3R 1806 20.3

9. HiRE 90 1.0

B3 8905 100.0
$57d. A frdlp e FEPI 2 E AT IFEARI K

= #c B A (%)
L1222 F& 722 8.1
2.2 684 7.7
3.3 1087 12.2
4.4 1811 20.3
5.5 1419 15.9
6.6 1086 12.2
7.7% 2k 3R 2006 22.5

9. iR E 90 1.0

B 8905 100.0
s57e. A RBp e F L2 ofFd  AERBERREF TR

= #ic A (%)
L1227 F3 621 7.0
2.2 586 6.6
3.3 1003 11.3
4.4 2138 24.0
5.5 1641 18.4
6.6 1055 11.8
7.7% 2k 1 1771 19.9
9. RRE 90 1.0
Bt 8905 100.0
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s57f. ’elﬁ;%\ \'”ﬂ'gr?’i‘ﬁ‘kﬂé’:’i\‘g"%"llz\lﬁ, %

¥ A (%)

L1222 F3 648 73

2.2 630 71

33 950 10.7
4.4 1792 20.1
33 1428 16.0
6.6 1192 13.4
77 R R 2175 24.4

O B 90 1.0
wE 8905 100.0

[’ra ‘gl B Efj]

pFR- k1 0.889

FAL kR ¢ Gross ¥ John =3 & & % (emotional regulation scale » %8 % 3 & B
£ #73% 5 (cognitive reappraisal) £ 13 % i /R #r(expressive suppression) » i # 7 I 505 % » % 3 5

w»ip"-""g\o

S58. A iE4 B Y 0 GHUT &g LR ? (2468 (WHO_5)]

s58a. AR FIFHEE W T MM 7 &

% ¥ A (%)
0. K kit t 356 4.0
1. 4 prig 2184 24.5
2. B o LR 998 11.2
3. - Lk R 2357 26.5
4. 4304 PP 2904 32.6
9. B E 106 12
w3 8905 100.0
s58b. AR Tl T o £

= #e A (%)
0. K kit t 360 4.0
1. 4 prig 2135 24.0
2. B o LR 1117 12.5
3. - Lk R 2401 27.0
4. 4304 PP 2787 313
9. BEE 105 12
w3 8905 100.0
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s58c. AR F|F EA M4 AP

= #e A (%)
0. A KL 465 52
1. 7 Pz 2182 24.5
2. b — X pER 1334 15.0
3. — Loy 2248 25.2
4, % WA hpE R 2573 28.9
9. kT 103 1.1
B3 8905 100.0
s58d. FRKR T4 FF &L F A KA

= #e A (%)
0. A KT 641 7.2
1. 4 iz 2336 26.2
2. b — L pER 1452 16.3
3. — Loy 2036 22.9
4, % WA hpE R 2335 26.2
9. kT 105 1.2
B3 8905 100.0
s58¢. R ehp ¥ 4 EP LBRAR BAEROE F-

= #ic A (%)
0. fE kit 423 4.8
1. 7 iz 2149 24.1
2. - L pER 1176 13.2
3. — Loy 2312 26.0
4, * WL pE R 2740 30.8
9. BBE 105 1.2
ke 8905 100.0

% 45 & (WHO_5)]
p3R- 3R 0.967
T kR ¢ WHO-5
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s58e. 4 - B3 k> HEHAREASTEIEF? [BRAST]

1. 224 2 43
2. F xHF
3. BB 4+
4. 2% 43
9. BRE

R 2L
QP

== #c
352
1437
4560
2399
157
8905

B (%)
4.0
16.1
51.2
26.9
1.8
100.0

$59. i3 - B > FREUTEPETE-F Am 0?2 [4F])

sS9a. 4rihe ~ &

1& RN A

= e A (%)
1. 23 2095 235
2.1-7 5y, 5967 67.0
3. 8-14 7y, 461 5.2
4.15-21 73, 108 1.2
5.22-28 7, 39 0.4
6.29-35 73, 13 0.1
6.36 5514t 75 0.8
9. RFE 147 1.7
L 8905 100.0
s59b. + #4x
= e A (%)

FE 2978 33.4
2.1-7 53, 4451 50.0
3. 8-14 7y, 888 10.0
4.15-21 73, 203 2.3
5.22-28 7, 95 1.1
6.29-35 73, 38 4
6.36 ¥g 1Lt 105 1.2
9. RFE 147 1.7
B3 8905 100.0
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s60. I ENGRI AP E G DA FA  [HE]

S '3 A (%)
1 162 1.8
2 752 8.4
3 1757 19.7
4 2759 31.0
5 1821 20.4
6 1045 11.7
7 331 3.7
8 58 0.7
9 72 0.8
9 148 1.7
w3 8905 100.0
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